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ABSTRACY

A substantisl incresse in the tesching of foreign langusge in elemoentary gchools ecross the U.S. has
resulted in the need for evaluating student performsnce in different types of programs. The primery purpose
of this study wes to cotpare the proficiency levels of students involved in two types of elementary school
foreign language programs: (angusge immersion and Foreign Lengusge in the Elementary School (FLES), by
adninistering two newly developed instruments. The second purpose was to collect qualitative classroom data
and background informstion to attempt to explein the varistion in proficiency among students who were
perticipating in the same type of program, as found in a study by Caspbell, Gray, Rhodes, and Snow (1985).
The third purpose uas to assess the attitudes of immersion, FLES, and Foreign Langusge Experience (FLEX)
students towards other cultures by adwinistering s language and culture questionnaire.

Fifth and sixth graders from nine elementary school langusge programs were included in the sagple: BS
imme-sion students, 75 FLES students, and 265 FLEX students. (The FLEX group included a few third and fourth
groders as well). Three instruments were used: (a) the CLEAR Oral Proficiency Exam (COPE), designed for
assessing Spenish oral proficiency; “b) s cultural sttitudes questionnaire, ™what Do YOU Think?”, adapted from
the work of Gardner and Saythe (1974) and Snow (1985); and (c) the FLES Test -Spenish, a listening and reading
test for FLES students.

It is evident from the date that there sre msjor differences in oral proficiency scores on the COPE
test between progrem types (FLES and immersion) and also within the same type of program. Stuoents in the
jamersion programs outperformed their FLES peers by more than four to one. The consistent pattern of
differences between the FLES and {mmersion programs can be attributed to the amount of exposure to the foreign
langusge. Both groups of students scored highest in comprehension, followed by fluency and vocsbulary, and
weskest in grammar. When comparing schools that have the same type of program, there was 8 statistically
significant difference among the immersion schools for overali COPE gcore, but not for the FLES schools.

Results of the FLES Test showed that the msjority of the FLES students sastered the besic vocabulary
and structures that are penersily taught in FLES programs. As expected, since the FLES test was designed to
messure mestery of a typical FLES curriculum, the immersion students significently outperformed their FLES
peers. In both iswmersion and FLES programs, the giris outperformed the boys on the FLES Test. Differences
smong schools proved not to be a significant source of veriation. Nowever, when FLES schools were subdivided
into those with intensive programs (30 minutes a dsy, five doys a week) and regular programs (30 minutes s
day, two deys a week; 22 minutes a doy, five days a week, or one hour a day, two deys & week), intensive FLES



students scored significently higher.

Results of the language and culture questionnaire show that students from sil three program types had
positive attitudes towards learmning Spenish and towsrds Spanish spesking peopie. One interesting finding with
FLEX students suggests that the more exposure studsnts have to Spanish speakers, shether it is in the
classroom, in other countries, or at home, the more positive their sttitudes are towards speakers of Spanish.
The only factor in which there was 8 significant difference among the three programs was the factor of
parentel encoursgement. immersion students reported the most parental encouragement, followed by FLES
students, and then FLEX.

Conclusions from the study provide us with implicetions and suggestions for school administrators,
teachers, and others responsible for designing elementary school foreign language programs, Results indicate
thet the amount and intensity of foreign lengusge instruction, the tesching of lenguage through content,
parental encoursgement, and the influence of the Learning enviromment (i.e., staff continuity, wel i -planned

srticulation, curriculum design), strongly influence the attitudes and proficiency of participants in foreign

Language programs.
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I. INTRODUCTION

Backaround

Although there has been a dramatic increase in interest in
elementary school foreign language programs in this decade, very
little empirical evidence has been collected on the merits and
limitations of current instructional approaches. Many school
principals, teachers, and parents have expressed a keen interest
in having evaluations conducted of their programs, but few schools,
if any, have completed systematic reviews of their students'
foreign language proficiency (Campbell, Gray, Rhodes, and Snow,
1985; Rhodes and Oxford, 1988).

The Campbell et al. (1985) study provided the first comparison
of the three most common types of foreign language programs
currently found in the U.S. -- immersion, partial immersion and
FLES (Foreign Language in the Elementary School). The comparisons
were based on measured achievement in listening, speaking, reading,
and writing in French and Spanish. One of the conclusions of this
study was that the instrument used -~ the only one available, the
Modern Language Association (MLA) Cooperati’e Test ~-- does not
provide sufficient information regarding diverse aspects of oral
language proficiency, such as functional use of the second
language. Moreover, it was found to be especially deficient at
assessing the high levels of oral skills demonstrated by the
immersion students.

The need for a better instrument to measure language
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proficiency of elementary school children was further addressed by
a study by the Center for Language Education and Research (CLEAR)
which developed the instruments needed for more accurate assessment
of foreign language proficiency. This pPresent study took advantage
of the newly developed criteria for assessing student’'s oral
proficiency, the CLEAR Oral Proficiency Exam (COPE) (Gutstein and
Goodwin, 1987), and a new test of listening and reading abilities
in spanish, the FLES Spanish Test (Thompson, Richardson, Wang, and
Rhodes, 1988).

A second critical finding of Campbell et al. (1985) was that
there was a substantial degree of variation in student performance
across schools having the same type of programs (e.g., students in
two French immersion programs had very different proficiency
levels). The underlying reason for this variation could not be
determined because sufficient background information was not
available to the researchers. Results did suggest, however, that
differences in program longevity and articulation might be factors
explaining the variation among students participating in the same
type of program. This unexpected within-program variation has been
specifically addressed in this follow-up study. Extensive
qualitative, ethnographic-type classroom data as well as more
detailed information about student and teacher backgrounds have
been collected to help address the issue.

A third area of concern deals with the potential affecctive
benefits of learning a foreign language in the elementary school.

The results of Campbell et al. (1985) left little doubt as to the

e
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relative efficacy of these three approaches when students' overall
language proficiency is the objective. Students in immersion
pivgrams, in which the most ambitious fluency goals are set,
reached the highest 1levels of proficiency. Those in partial
immersion ranked second in proficiency attainment, while those in
FLES, the program type with the least ambitious goals of the three,
ranked third.

In this study, in addition to language proficiency, we look
carefully at the students' cultural awareness, sensitivity to other
ethnic groups, and desire to study other languages. Because of the
integral cultural awareress component of foreign language
experience (FLEX) programs, FLEX programs, as well as FLES and
immersion, will be examined. For example, are FLES and FLEX
programs valuable in their own right for developing these important
broader multi-cultural attitudes? If a FLES/FLEX exposure has as
much (or more) "affective payoff" as an immersion program, this
might be important information to consider when debating whether
to continue offering such programs.

Purpose of the Study

There were, then, three main purposes of this study. The
primary purpose was to assess the proficiency of FLES and immersion
students by using two newly developed instruments. The second
purpose was to collect qualitative classroom data and detailed
informatior. about student and teacher backgrounds to attempt to
explain the variation in proficiency among students who were

participating in the same type of language program. The third

Y,
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purpose was to assess students' attitudes towards other cultures
in immersion, FLES, and FLEX programs by administerja.g a cultural
attitudes questionnaire.
se uest

Specifically, the study addressed “he following research
questions: (1) What is %‘he level of Spanish oral proficiency
attained by fifth and sixth grade immersion and FLES students? (2)
What is the level cI Spanish listening and reading achievement
attained by fifth and sixth grade immersion and FLES students on
the FLES Test? (3) How do different language programs (FLES, FLEX
and immersion) contribute to the development of language and

cultaral attitudes?

1i



Students from three types of programs were involved in this
study: immersion, FLES, and FLEX. For the purpose of this study,
immersion programs are defined as those which use the foreign
language to teach 50-100% of the core curriculum subjects (such as
mathematics, social studies, science). Students begin in
kindergarten or first grade where all instruction is given in the
forcign language. Gradually, the amount of classroom time spent in
English is increased as the foreign language is decreased in grades
2-6. By the end of elementary school, immersion programs offer a
total of 50% instructional time in the foreign language. The goal
of the immersion schools is to ensu:e that the students master the
core curriculum as well as acquire functional filuency in the
foreign language. This means that students should be able to
communicate on topics appropriate to their age almost as well as
their native speaker counterparts.

The second type of program, FLES, is defined as one that
provides foreign language instruction for approximately 1 1/2 to
5 hours per week. In general, the language learning goals cf these
programs are to (1) attain a degree of listening and speaking
skills (the degree varies from school to school depending on the
amount of time allotted for instruction); (2) acquire cultural
awareness; and (3) acquire a limited degree of reading and writing
skills, although these skills are not emphasized as much as

listening and speaking. The focus of FLES programs is on the

..‘
3



6
language itself, as opposed to the core curriculum as in immersion,
although sometimes FLES programs integrate topics from the regular
curriculum into the FLES program.

To summarize, the most important distinctions between
immersion and FLES are: (1) In immersion, over 50% of the core
curriculum of the entire elementary school day is taught in the
foreign language. In contrast, in FLES programs, a maximum of 10-
15% of the day is devoted to foreign language study and little or
none of the standard school curriculum is taught in the foreign
language; (2) In immersion programs, the foreign language is the
medium of instructio.. In contrast, in FLES programs the foreign
language is only taught as a subject during the school day, with
the focus on the lanquage itself.

The third type of program identified in this study, foreign
language experience (FLEX), is defined as a self-contained, short-
term exploratory program usually lasting from three weeks to one
year (Curtain and Pesola, 1988). This type of program may give
students some minimal exposure to the foreign language but usually
has as its goals sparking interest in learning foreign langquages,
an appreciation for other cultures, and a better understanding of
the English langquage. 1In some schools, FLEX classes are offered
for three years, each year introducing a new language. Because of
the limited exposure to the foreign language in FLEX programs, it
was not considered appropriate to test the students' speaking,
listening, or reading sk!1ls. The purpose of including

participants in FLEX programs in the study was 0 assess their
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attitudes towards the Spanish language and Spvanish speakers and,
therefore, they are only included in our comparison of cultural
attitudes of students in different progranms. It would not be
appropriate, given the goals of FLEX programs, to compare the
proficiency of these students with that of others in other
programs.

Student Sample

This study samplea a total of 85 immersion students, 75 FLES
students, and 265 FLEX students from 9 different schools (see
Appendix B for detailed site descriptions). The immersion students
had studied Spayish for four to six yvears, the FLES students for
one to seven years (the majority had studied cnly one to three
Years) and the FLEX students for one to six years (the majority had
studied only one to two years).

The schools represented a wide geographical distribution:
three were located in the Midwest, three in the Northeast, one in
the southeast, and two in the West. The schools were located in
urban, rural, and suburban districts. All of the schools were
public. Five of the nine schools had at least 40% minority
students who participated in the foreign language program.
According to teachers and administrators at the sites, the
socioeconomic status of the schools ranged from lower to upper-
middle class. The following is a summary of the similarities and
differences between the schools within each program type.
Immersion Prog.am Participants

The three immersion schools had similar overall goals for

b‘-‘
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8
their program: students who complete the elementary school sequence
should be able to communicate fluently (understand, speak, read,
and write) in Spanish as well as master the regular subject matter.
In addition, students are expected to avquire an understanding and
appreciation of other cultures.

Although the goals, methodology, and curriculum are similar
at the trree sites, there are major differences in the number of
hours spent in the target language. Two of the schools are K-5
and teach 70-80% of the curriculum in fourth and fifth grade in
Spanish. In contrast, the one K-6 school teaches only 25-30% of
the curriculum in Spanish in the fifth and sixth grade. It is
intere.ting to note that the three programs ali began in
kindergarten with the total immersion model -~ with all instruction
in Spanish -- but one program decreased the typical amount of
Spanish instruction in the fourth and fifth grade- opecause of
scheduling demands which were out of the prcjram's control.
Although this school does not meet all the criteria for an
immersion program in fifth and sixth grade (e.g., teaching at leaz*
50% of classes in the foreign lancuage), it was included in the
study because it does meet all the crite_ia in gr-r les K-4.

The sites also differ in the ethnic tackground of th.o students
who participate in the program. The K-6 school includes a larger
Percentage of Anglos (85%, with only 15% minority), compared to 44%
Anglo/56% minority at one school and 55% Anglo/45% minority at the
other. Other differences in the programs will be detailed in the

Results section (see Appendix B for detailed site descriptions).



FLES Program Participants

All three FLES sites have long-standing prograns. It is
important however, to note differences between the sites. One of
the sites was in an affluent suburban area and two were inner-city
magnet schools. Two schools enrolled only Sth and 6th grade
students while one was a regular K-6 elementary school. At one of
the inner-city schools, participation in Spanish is limited to
students who are at grade level in their English reading skills.
In addition, the magnet school offers two strands of Spanish:
regular (2 times a week for 30 minutes) and intensive (five times
a week for 30 minutes). The other sites do not have predetermined
criteria for entrance into the Spanish program and offer regular
FLES only. It should be noted also that only sixth grade FLES
students were tested at the magnet and one of the other FLES sites
while at the third site some fifth graders were also tested. This
was dictated by the amount of exposure students had had to Spanish.
In the one site where fifth graders were tested, students had been
studying Spanish since the third grade. 1In the other two sites,
Spanish instruction begins in the fifth grade.
FLEX Program Participants

All of the FLEX sites viewed the goal of their program to be
cultural awarenecs and sensitivity first, with mastery of some
basic language skills as a secondary goal. However, as project
staff visited the sites, important environmental and circumstantial
differences between the sites emerged. 3t one site, students

participated in an experimental video-assisted FLEX program. The

Yo d
e



10
two other sites visited offered long-standing FLEX programs, one
of which was administered and taught by vnlunteers. At all three
sites, students had received at 1least a year of Spanish

instruction.

Selection Criteria

For each of the program types, site selection criteria were
established in order to obtain the richest data set for comparison.
The criteria for immersion program selection were: (a) schools that
had students who had studied Spanish for four or more years, and
(b) schools that agreed to participate in the study. Schools were
selected from the school districts that started immersion programs
in 1984 or earlier and thus had students who had mostly studied
fore.gn language for five or more years. The criteria for FLES
programs were (a) schools that had students who had studied Spanish
for two or more years, (b) schools that had iongstending progranms,
and, (c¢) schools that agreed to participate in the study. The FLES
programs were selected from those involved in the National Network
for Early Language learning (NNELL). For FLEX programs, preference
in selection was given to (a) schools that were known by early
ianguage educators to have "exemplary" programs, i.e., programs
that had well-defined goals and instruction designed to meet these
goals, and (b) schools that agreed to participate. 1In addition,
geographic diztribution was a consideration for all program types.
Efforts were mude, also, for Comparative purposes, to include

schools that participated in the Campbell et al. study. Two of
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the three participating immersion programs were also involved in

the 1985 study.

The following instruments were used in this study: (a) a newly
developed assessment instrument, the CLEAR Oral Proficiency Exanm
(COPE), designed for testing the Spanish oral proficiency of fifth
and sixth graders, (b) a new 1listening/reading assessment
instrument (FLES-Spanish Test) developed by CLEAR for students
whose exposure to Spanish ranges from a minimum of 30 minutes per
week to a maximum of three hours per week, (¢) a cultural attitudes
questionnaire, "What Do YOU Think?", adapted from the work of
Gardner and Smythe (1974) and Snow (1985),and (d) a data collection
form fnr recording descriptive information about the site.

The CLEAR Oral Proficiency Test (COPE)

The COPE provides a measure of a language learner’s ability
to understand, speak, and be understood by others with particular
focus on the school context. The test revolves around a role play
between two students and measures cognitive-academic language
s¥ills primarily (their ability to discuss subject mnatter
effectively [social studies, geography, and science] in the foreign
language) and social language (the ability to discuss their family,
recreational activities, and social life in the language). The
rating scsle assesses fluency, vocabulary, grammar, and
comprehension (see Appendix D). The test is based on the ACTFL/ETS
Oral Proficiency Interview (ACTFL, 1986) which was designed with

the academic foreign langquage learner in mind.
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The format for the COPE interview requires creating an
imaginary but realistic situation over the course of which two
students carry out a series of brief conversations.  based on
instructions contained in a set of dialogue cards. 1In the COPE
interview, students were asked to play the role of a Mexican
student visiting an American school with a Spanish immersion
program and a North American student acting as the guide during
the visit. Both students receive cues for a variety of brief
conversations from a set of dialogue cards which the interviewer
reads to them. The test takes approximately 15-20 minutes to
administer to a pair of students.

For each interview there were two test administrators: an
interviewer and a rater. The interviewer was responsible for
setting the scene and reading the cards to the students. The rater
was responsible for assessing the level of language and actually
rating the student on the COPE scale. COPE administrators were
fluent Spanish speakers who had had substantial training in COPE
administration and rating through pilot testing and practice with
training tapes.

Specific topics in the COPE dialogue cards include:

1) Greetings (welcoming the Mexican student);

2) Program of studies (discussing the Spanish program and

other course offerings):

3) The cafeteria (directions, vocabularv for food, likes and

dislikes) ;

4) Timelines (telling time, describing daily activities);
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5) The library (vocabulary specific to library, explaining
and giving advice on library procedures);
6) Pire drill (asking for/giving clarification and
assistance);
7) Two trips (social studies ~-describing places, intended
activities and means of transportation -- use of future
tense) ;
8) B8chool buses (asking for and giving directions and
schedules) ;
9) The movies (social language -- invitations);
10) Bocial 1life (vocabulary relating to entertainment and
fashion -- expressing likes and dislikes):
11) A party (social 1language and cultural behavior --
discussion of an invitation to a party):
12) S8cience project (scientifics language -- discussion of good
vs. bad nutrition);
13) Future careers (vocabulary for professions, future tense);
14) An accident (describing an accident, expressing emotions,
interviewing, use of past tense);
15) A fight (describing a fight, making generalizations);
16) Unfair rules (discussion of school rules, expressing
opinions);
17) Science equipment (identifying and describing the utility
of science equipment).

Each dialogue card contains explicit instructions to follow and

language to be used by the interviewer. These 17 cards are
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organized in order of difficulty (see Appendix D).

The rating scale, as mentioned, is based on the ACTFL/ETS
scale. Proficiency 1levels are characterized by features of
comprehension, fluency, vocabulary, and grammar. These
descriptions are presented in a matrix which is divided into levels
of Junior Novice low, mid, high; Junior Intermediate low, mid,
high; and Junior Advanced, Advanced Plus and Superior (see COPE
Rating Scale in Appendix D). The brief general descriptions of the
oral proficiency categories presented below provide an outline of
the points highlighted in the COPE matrix.

Comprehension refers to the ability to understand the spoken
language in a range of situations, including formal, instructional
situations in which there are few contextual cues to meaning, and
informal conversational situations. Comprehension refers also to
being able to understand normal speech--speech which has not been
adjusted in pace or repeated.

Fluency refers to the rhythm and pacing of the speech produced
by the student. It involves the degree to which speech is produceA
smoothly without hesitations and without pauses to search for
vocabulary and expressions.

Vocabulary refers to the student's knowledge of the words and
expressions needed to communicate. This knowledge includes both
the range of vocubulary used appropriately and the use of idiomatic
words and phrases.

Ggrammar refers to the accuracy of the speech used by the

students in terms of word formation and sentence structure. Wwhen

Lty
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judging the student's accuracy, the frequency of grammatical
errors, the degree to which they interfere with a listener's
ability to understand, and the range of grammatical structures used
by the student are all considered.
Information concerning pilot-testing, revision and validation

of the COPE may be found in The CLEAR

(Wang, Richardson, and Rhodes, 1988).
Although the COPE was designed for and validated with immersion
students, it was also administered to FLES students in this study
in an attempt to examine a broader range of academic and social
uses of the foreign language than was possible with the MILA
Speaking Test.

FLES-8Spanish Test

The FLES-Spanish Test (see Appendix E) is an achievement test
of beginning Spanish for students who have participated in a
typical FLES program ~- exposure to Spanish from one to three hours
per week over a period of two to six years.

The FLES test assesses listening and reading skills and
includes the areas commonly covered in a FLES program: (1) common
greetings and expressions; (2) family relationships: (3) fruits
and vegetables; (4) common classroom objects; (5) months and
seasons; (6) colors; (7) telling time: (8) numbers: (9) clothing:;
(10) days of the week; and (11) parts of the body.

Test items are both multiple choice and true/false. The

instrument was pilot tested in schools in Maryland, vermont, and

oWy’
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Michigan in 1988. The resulting test data (n=109) were used to
assess the statistical quality of the FLES test in terms of
reliability, difficulty, and discrimination. The reliability of
the test ranged from adequate to good (Thompson et al., 1988). Due
to the fairly low difficulty of test items (particularly in the
Listening section), it was found that this test should be used to
determine "mastery"™ rather than discriminate between different
levels of proficiency. Since this test was designed to establish
a base line of what a 4th, 5th, or 6th grade FLES student should
know, this finding was desirable. It should be noted, however,
that the overall discriminatory power of the test is good,
particularly in the reading section. Thus, it is possible, while
confirming overall mastery of the FLES curriculum, to also see some
distinctions in performance between different types of FLES
programs (Thompson et al., 1988).

This paper and pencil test was either administered by the
researchers or by the classroom teacher who had been familiarized
with test administration procedures. Test administration involved
all students in each class selected to participate in the study.
"What Do YOU Think?" -- Language and Culture Questionnaire

The language and culture questionnaire (see Appendix F) was
developed specifically with the present study in mind. As
mentioned, the current 52-item questionnaire was adapted from the
instrument designed by Gardner and Smythe (1974) for use with 7th-
9tl. grade students of French in cCanada. Gardner and Smythe

identified a number of affective categories which are represented
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in the questionnaire by statements which the student is to agree
or disagree with. Both Gardner and Snow, who had previously
adapted the questionnaire for use in the American context, were
consulted regarding item selection. Items from the following
categories were retained: the need ror achievement, attitudes
towards Hispanics, interest in foreign lanquage, interest in
Spanish, parental encouragement, instrumental motivation (i.e.,
usefulness of Spanish), and Spanish class anxiety. This initial
selection provided a draft questionnaire of 73 items. Initial
field testing with students representing the three program types
allowed for the elimination of non-sign.ficant or confusing
items/categories.

Data Collection Form

Ethnographic and descriptive information was gathered at each
participating site through interviews with principals, foreign
language coordinators, and teachers. To insure that a common core
of information was collected, a data collection instrument (see
Appendix G) was completed at each site. In this way, data
concerning the origin, size, and nature of the programs, as well
as background information on the students were collected in a
uniform matter (see Appendix G).

In addition, extensive notes and materials were gathered at
each site to obtain as much background information as possible.
The information gathered on the data form and addit: nal notes and
materials provided the basis for the detailed descriptions of the

specific characteristics of each school visited during the study.
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These findings were also used to interpret student performance on
the COPE and FLES tests as well as attitudes and +otivations which
were expressed in filling out the gquestionnaire, "what Do YOU
Think?"

Data collection and testing tonk place in two waves: in May
188, all three FLEX sites were visited and the language and
culture questionnaire was administered. 1In the vall of 1988, three
FLES sites and three immersion sites were visited and the language
and culture questionnaire, FLES-Spanish test, and COPE were
administered.

The COPE scores assigned during interviews, the total FLES-
Spanish Test score, background information, and responses to the
lanquage and culture questiornaire were coded and entered into an
RBase 5000 database by CAL staff. Computer analysis of the
database was conducted by two statistical consultants using PC-SAS
iand SPSS. The details of the statistical analyses conducted in

this study are included in the Results chapter of this report.
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III. RESULTS and DISCUSSION

This section will detail the results from .ne COPE Test, the
FLES Test, and the language and culture questionnaire. The results
of student performance will be presented for each of the three
research questions addressed in the study. These results arc
reported in terms of mean raw scores achieved on the COPE (overall
score and subscores in comprehension, fluency, vocabulary, and
grammar), mean raw scores achieved on the FLES test (overall score
for listening and readin;, and mean raw scores achieved on the
language and culture questionraire. Qualitative factors that may
explain variation in student performance within the same type of

progran will also be discussed.

Question 1. What is the level of Spanish oral proficiency
attcined by fifth and sixth grade immersion and PLES students?

In order to address this question, the results of the COPE
nral proficiency test were examined. The overall mean raw scores
as well as the four subscores from the COPE are presented in Table
l. It is evident from the data that there are major differences
in scores between program types (FLES and immersion) and also
within the same type of program (comparing immersion schools with
each other and coumparing FLES schools with each other). To
determine if these differences were statistically significant at

the program level and the school level, an analysis of variance was
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TABLE 1

COPE MEAN SCORES

SCHOOL N TOTAL* COMPRE- FLUENCY VOCAB- GRAMMAR

j: CODE HENSION ULARY

3 11 27 27.11 7.78 6.74 6.52 6.07

: ‘S.D.) (4.29) (.64) (1.46) (1.22) (1.30)

;‘ 12 318 21.95 6.89 5.26 5.05 4.74

’ (s.D.) (3.10) (.60) (.98) (1.06) (.92)
I3 19  21.42 6.84 5.32 4.89 4.37
(§.D.) (2.89) (.50) (.94) (.94) (.76

: F1 24 4.58 1.5 1.08 1.0 1.0
(S.D.) (3.97) (1.25) (1.06) (.83) (.93)
F2 25  3.72 1.6 .92 80 .40
(5.D.) (2.56) (.96) (.76) (.64) (.58)
F3 26 2.88 1.27 . 65 .50 .46
(S.D.) (2.63) (.96) (.63) (.65) (.58)

*Total out of 36. Note that for each of the sub-categories, the
total is out of 9.

(S.D. = standard deviation)

V)
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performed with "program®™ and "school within program” as the two
factors. In addition, two-way analyses of variance were performed
vhich included sex, grade, and age.

An examination of the mean raw scores in Table 1 reveals a
clear pattern in overall student performance on the CCPE Test:
students in the immersion programs outperformed their FLES peers
by more than four to one (see Fiqure 1). The immersion total raw
scores ranged from 21.42 to 27.11 while the FLES total raw scores
ranged from 2.88 to 4.58 points out of a total of 36. The results
of multiple analyses of variance revealed that the type of program
proved to be a significant source of variation at the .01 level.

More specifically, students in immersion programs outperformed
their FLES peers in all four subskills: comprehension, fluency,
vocabulary, and grammar (see Figure 2). These results were
statistically significant at the same level for all the subskills.
A discriminate function analysis was also performed to identify
which of the factors contribute to the differences in the FLES and
immersion scores. It was found that the maximum separation of the
two groups involved the comprehension subscore. In other words,
the comprehension subscore contributed more than the other
subscores to the differences found between :ypes of programs.
Furthermore, in examining the results it was found that there was
one confounding factor -- the sex of the students. There was a
statistically significant difference in performance on the COPE
test between the girls and boys from both programs. Overall, the

girls ocutperformed the boys.
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FIGUVRE 1

COPE TEST MEAN RAW (TOTAL) SCORES
FOR FLES AND IMMERSION SCHOOLS
{Out of possibie total of 36 points)
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Although comparisons were also made between FLES and immersion
students in the same ¢ ades (grades five and six), it should be
noted that the students in the different programs had not had the
same number of years of exposure to Spanish. The immersion
students had studied Spanish through content instruction for four
to six years while the FLLS students had studied the Spanish
language anywhere from one to seven years. This allows for
comparisons to be made between students in different programs
controlling for grade level but not specifically for the amount of
language study.

Differences within immersion programs. when examining the
differences among schools with the same type of program, there was
a significant difference in the performanca of students within
immersion programs, both in overall scor=s and well as on the
subscores. These findings have important implications for the
interpretation of the data. Inferences concerning the differences
in student performance attributable to type of program will need
to be considered within the context of differences which exist
among the schools.

Students in School 11 scored higher than students in both the
other two schools. Interestingly, School I1 students were all
fifth graders compared to fifth and sixth graders at School I2 (and
fifth graders in School I3). The differences in total COPE scores
between School I1 and School I2 were significant at the .05 level.
Also, the differences in total COPE scores between School I1 and

School I3 were significant at the .05 level. The differences
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between School I2 and School I3 were not significant, however.
The mean total scores (out of a possible 36) were 27.11 for School
Il, 21.95 for School I2, and 21.42 for School 13, a range of 5.69
points.

Using both Scheffe's test and Tukey's studentized range test,
it was also found that there were significant differences in the
subskills of comprehension, fluency, vocabulary, and grammar
between Schools Il and I2 and Schools I1 and 13 (see Figure 3).
For example, the mean comprehension scores (out of a possible score
of 9) for Schools Il and 12 wvere 7.78 aﬁ3-6.89. For fluency, the
scores were 6.74 and 5.26; for vocabulary, the scores vere 6.52 and
5.05; and for grammar the scores were 6.07 and 4.74. In comparing
Schools I1 and I3, the comprehension scores were 7.78 and 6.84; the
fluency scores were 6.74 and 5.32; the vocabulary scores were 6.52
and 4.89; and the grammar snores were 6.07 and 4.37. On these
subscores, students in School I1 scored significantly higher than
students in Schools I2 and I3.

The significant differences within the immersion programs are
probably attributable to several factors. First, the students in
School I1 who performed significantly better than students in both
School I2 and I3 are in a school district that is very supportive
of immersion, as well as one that has long-standing immersion
programs with a great deal of parental involvement. Second, :he
program has had the same principal for seven years and there has
been little turnover among the teachers. This program continuity

has facilitated well-planned articulation of language study between
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FOURS 3

COPE TEST MEAN RAW SUDSKILL SCORES FOR MMERSION
SCHOOLS
{Out of possible totsl of 9 points)

FIGURE 4
COPE TEST MEAN RAW SUBSKILL SCORES
FOR FLES SCHOOLS
{Out of possible total of 9 points)
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the elementary grades as well as for the entire sequence from
kindergarten through twelfth grade. In contrast, School I2 has
made substantial changes in the immersion model at their school .-
recent years with regard to the amount of foreign language being
taught, the scheduling of the classes, and the selection of the
subjects to be taught in Spanish.

For example, while School I1 and I3 are still receiving 70-
80% of their instruction in Spanish by fifth grade, students in
School 12 receive only about 25 - 30% of their instruction in
Spanish in fifth and sixth grade. (Note: The reason for this drop
in the percentage of instruction in Spanish stems from the
introduction of the "extended day" model in many of the district's
schools. 1In this model, the school day is divided into a 3 1,2
hour block in the morning (taught in English) ir which all fifth
graders participate, and there is another block in the afternoon.
The model is similar for the sixth graders. Many schools in the
state have adopted this model because of budget cutbacks as they
are able to fully utilize the school buildings by putting a maximum
number of students in a building each day.)

The repercussions of this change in instructional model for
students in School I2 are many. For the first time, the fifth
graders have been "mainstreamed" with the non-immersion students
for the English portion of the day. Consequently, the teachers see
the morale of the immersion students as being at an all time low.

The immersion students are developing negative attitudes towards

oY)
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Spanish, perhaps because they are receiving intense peer pressure
from the English-only speakers in their classes. They feel that
they do not need Spanish, and do not see why they should study it.
They complain that it is too hard, and the fifth grade teacher
suggests that perhaps they are not motivated because it is very
difficult. By the time they get to fifth grade, they don't have
any "fun" classes in Spanish. The only classes they have in
Spanish are academic -- Spanish Reading/Grammar, Mathematics, and
History. - (The block of classes taught in English includes:
Science, Health, Social Studies, English Language Arts, Computers,
Art, and Music.)

In contrast to most immersion programs where fifth and sixth
graders would still be receiving at least 50% of their instruction
in the second language, these students may not be getting enough
exposure to continue their language development. Wwhile in other
schools there is a sense of "ownership”™ of the language by this
time, these students may not have this feeling. Unlike other
immersion programs visited, the difference in student motivation
between the lover and upper grades in School I2 is quite apparent.
It is speculated that this resultant lack of motivation is another
reason that these students did nct score as well on the COPE as
students in the I1 immersion program.

In terms of the ranking of School I3, qualitative data were
studied and results of interviews with teachers and students were
reviewed in an attempt to find factors contributing to the

difference in its score and that of School I1. After extensive
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analysis, no factors could be identified that showed a clear
explanation for the variation in scores. School I3 is a long-
standing, stable program with little teacher turnover. - In recent
Years, a parent support group has been very active at the school
and has succeeded in securing Spanish-speaking teaching assistancs
in the classroom and in organizing an exchange program with an
elenentary school in Mexico.

In addition to th differences among immersion schools that
attraibuted to the variation in scores, there are two other factors
related to the test administration itself that may have influenced
the results. First, School I1 was the first school visited, and
the interviewers may have inadvertently scored the students higher
because it was the first time the interviewers had administered the
test. Second, although every effort was made to standardize the
interview rating procedures by thoroughly training the raters, the
fact that there were different raters at each site may also account
for some of the wvariability. This is one of the problems
associated with holistic scoring procedures.

Differences within FLES programs. For the FLES progranms,
there were no significant differences by school in overall COPE
scores. There were also no significant differences when evaluating
the subscores of comprehension and fluency. However, there were
significant differences in vocabulary and grammar subscores. When
comparing Schools F1 and F3, there were significant differences in
vocabulary subscores (at the .05 1level). There were also

significant differences in grammar subscores (at the .05 level)
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when comparing schools F1 and F3 and F1 and F2 (see Figure 4).
These differences will not be analyzed in detail, however, because
it is felt that the vocabulary and grammar scores are.so low in
comparison to immersion scores that it would be pointless to
hypothesize the reasons for the variation. On a scale of 1 - 9,
FLES vocabulary scores only ranged from 0.5 .0 1.0 compared to
immersion scores ranging from 4.89 to 6.52, and FLES grammar scores
only ranged from 0.4 to 1.0 compared to immersion grammar scores
ranging from 4.37 to 6.07. The inability of the COPE to
discriminate at the lower end of the rating scale is the major
reason the FLES scores will not be analyzed in more detail.

How can the language of immersion students be characterigzed?
The raters agreed that the fifth and sixth grade immersion students
were not reticent at all to talk about the different topics in the
dialogue cards -- in fact, they were very eager to express their
opinions. As they came into the room where they were going to be
rated, they usually had decided ahead of time which one of them
would play the role of the Mexican and which one would play the
role of the American student. Overall, they rated highest in
comprehension, followed by fluency, vocabulary, .nd then grammar.
The students' comprehension ranged from junior intermediate high
to junior advanced plus. The junior intermediate high rating
states, "Usually understands speech at normal speed, though some
slow-downs are necessary. Can request clarification verbally."
The Jjunior advanced plus rating states, "Understands complex

academic talk and highly idiomatic conversation, though confusion

",or~
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may occur in rare instances." With the exception of a few
students, they understood everything that was said to them before,
during, and after the test administration.

With regard to their fluency, the interviewers were struck by
their uninhibited manner of speaking the foreign language and their
unselfconscious nature of "plowing through"” a grammatical form or
a phrase that they were unfamiliar with. Their fluency scores
ranged from junior intermediate mid to junior advanced. When one
considers the ease with which they spoke on a variety of topics,
they proved themselves to be more proficient than most high school
or college language students. They were able to talk on a
personal/social 1level and do such functions as greet their
companion and ask them questions about their hobbies. They were
able to talk about the school, including explaining how their
Spanish program works, what subjects are taught in their school,
and how to use the cafeteria and the library. Lastly, they were
able to talk about academic topics such as science and geography:
they explained the use of various pieces of scientific equipment
that they were shown pictures of and they described a trip through
the U.S. and/or Mexico when shown a map. Their vocabulary usage
ranged from junior intermediate mid to junior advanced.

As was obvious to two of the test administrators who learned
Spanish after adolescence, the students’ approach to 1language
learning was quite different from that of high school students or
adult language learners. Unlike many older 1learners, these

students were concerned with what they were saying, not how they
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were saying it. While showing that they could understand and
discuss any topic they were given, the students still made basic
errors in verbs in the first person singular, present tense after
six years of receiving the majority of their classroom instruction
in spanish. Commonly heard errors included, "Yo vas a la escuela, "
"Yo quiere ir a Africa,” "Yo le qusta leer en el biblioteca," *"Yo
es (John),"™ and "Yo aprende espafiol."” Another common grammatical
error was the misuse of the "tc be" verbs, "ser” and "estar." Many
of the students interchanged the use of "ser® and "estar" and came
out with phrases such as "Soy diez" and "oy en en quinto grado, "
using the correct form of the verb (first person singular), but the
incorrect verbd. One student switched around different forms,
trying out both "Yo vas a visitar...” and "Yo va a visitar..."
within the same phrase, but never did quite get to the correct
form.

The students' grammar scores were the lowest of the four
subscores, ranging froam Jjunior intermediate 1low to junior
intermediate high. (These scores were still substantially higher,
of course, that the FLES students' grammar scores.) A fifth grade
teacher and other staff members at one of the schools attributed
the students' difficulties in grammar to the typical immersion
curriculum. Traditionally, U.S. immersion programs have not
focused on grammar instruction because of the belief that students
would automatically pick up the grammar if they heard the language
all day every day. This has not turned out to be the case --

students lack fine tuning in some areas of correct grammar usage.
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vVarious immersion programs are now starting to address the issue
by adding a unit of Spanish grammar instruction to their
curriculum.

How can the language of FLES students be characterised? It
should not be concluded from the COPE results that stude; “s in FLES
programs cannot speak Spanish at a level appropriate to the goals
of their language program. On the contrary, interviewers found
that FLES students could speak competently when asked about
specific topics that their FLES program had covered, i.e.,
greetings, the weather, names of fruits and vegetables, classroonm
objects, etc. Ovarall, the students scored highest in
comprehension (ranging from junior novice low to junior novice mid)
and about the same on fluency, vocabulary, and grammar (ranging
from below the scale to junior novice low).

A critical factor that must be taken into consideration when
reviewing the test results is the intended =udience of the test.
As stated, the COPE Test was designed for fifth and sixth grade
immersion students, and covers material that is appropriate for
students involved in language instruction through the regular
curriculum. The test was not designed for FLES stuaents and does
not cover material that is typically presented in & FLES
curriculum. Also, the COPE rating scale was not designed to be
sensitive to the subtle differences in FLES student achievement.
In other words, the test may not be an appropriate one to measure
the speaking abilities of FLES students becaus: it does not cover

material that they have 1learned and does not present the
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information in a manner in which they have learned it.

In fact, the test administration had to be modified for the
FLES students -- three major changes were made. First, some of the
directions on the cue cards were too difficult for them to
understand and many of the concepts and vocabulary words on the
cards were just too advanced for the type of exposure they had had.
To simplify the administration of the test, the total test was
limited to four cue cards instead of seven. In addition, some of
the wording was changed and more explanations were added to the
directions so that the cue card situations would be understandable
even to those 'dents who had had only a year and a quarter of
Spanish. For example, in Cue Card #1, the directions read, "Dale
la bienvenida a tu compafiero mexicano. Dile tu nombre, tu edad,
tu grado escolar, y prequntale sobre lo mismo." For the FLES
students, simpler language had to be used and students needed to
be addressed directly with such questions as, "Cémo te llamas?” and
PCudntos afios tienes?" They were able to answer the questions
when asked directly, but had a more difficult time understanding
questions when they were posed indirectly or when they were told
to ask their classmate the questions.

A final way the test was modified was the insertion of "easy"”
questions at the end that were based on colors, numbers, classroom
cbjects, and clothing -- topics that they had covered in class.
The questions were based on total physical response commands
(Téquense el reloj, ensefiame los pentalones verdes, etc.) such as

they typically learn in the FLES class. In this way they ended up
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their COPE interview with a positive view of what they knew in
Spanish.

As mentioned earlier, the focus of the local FLES curriculum
is on basizc vocabulary and questions and answers on topiés they are
familiar with. As shown by the COPE, the students were able to ask
and answer basic questions about themselves, their school, the
weather, sports, clothing, etc. There was little spontaneity in
speech but they were quite able to understand predictable questions
and respond within their limited vocabulary. There were some cases
wﬁere the students were so accustomed to hearing certain questions
in class that they misinterpreted a question similar to the one
they already knew. For example, one student was so accustomed to
talking in class about "frutas favoritas,” that when he was asked
in the COPE about his "deportes favoritas” he responded very
earnestly with, "Mis frutas favoritas son manzanas, uvas,
platanos.” The word favorita immediately triggered his knowledge
of his favorite fruits, without associating it with any other
possible noun. In other cases, students were able to answer simple
questions in a context that was unfamiliar to them.

Comparison with earlier study results. These results
corrcborate the findings of the study by Campbell et al. (1985)
which showed a significant difference in FLES and immersion student
performance in their listening, speaking, reading, and writing
skills. As with the current study, significant differences were
found within programs of the same type. Specific comparisons are

difficult to make, however, due to the very different nature of the
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instruments used. As discussed, students in the Campbell et al.
(1985) study were administered the Modern Language Association
(MLA) Cooperative Tests of French and Spanish. Of the four skills
tested, students from the three programs examined scored highest
on the speaking subtest. 1In addition, the FLES students, both
Spanish and French, performed significantly :igher on the speaking
subtest than on the subtusts of listening, reading, and writing.

It was felt that the very structured tasks of the speaking
subtest (e.g., reading aloud, answering short questions with the
aid of a picture) were quite compatible with the oral skill level
attained in FLES programs. On the other hand, the immersion
students were relatively unchallenged by the oral tasks of the MLA
as the subtest did not tap their full range of oral language
skills. In contrast, the COPE provided the immersion students in
this stady with multiple opportunities to demonstrate both their
social and academic language skills, but required FLES students to
extend themselves beyond the content typically taught in a FLES

curriculum.

Question 2, What is the 1level of Spanish 1listening and
reading achievement attained by fifth and sixth grade immersion and

FPLES students on the FLES Test?

The overall mean raw scores for both immersion and FLES
students are presented in Table 2. It is evideat from the data

that there are differences in the scores on the FLES test between
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TABLE 2

FLES TEST MEAN SCORES

SCHOOL CODE N TOTAL SCORE (out of 73)

STANDARD DEVIATION

Il 27 68.92
I2 39 69.82
I3 20 67.65
Fl 24 56.25
F2 25 59.8

F3 26 59.42
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the program types (FLES and immersion) and also within the same
type of program. As in the case of the COPE results, an analysis
of variance was performer to see if the two fact-rs were
significant. Additional factors such as sex, grade, and uge were
also tested for significance.

The results of the analysis of the FLES Test scores revealed
that students in immersion programs significantly outperformed
their PLES peers (see Figure 5). The type of program proved to be
a significant source of variation at the .05 level. The one
confounding factor was the sex of the students -- there was a
statistically significant difference in performance between the
girls and the boys (see Table 3). In both immersion and FLES
programs, the girls ovtperformed the boys on the FLES test. The
FLES girls had a total raw score of 60.82 compared to the FLES boys
with 54.89. The immersion girls scored 69.42 compared to the
immersion boys with 68.60.

Differences within PLES programs. Differences within schools
with the same type of program proved not to be a significant source
of variation. Both the analysis of variance and Tukey's
Studentized Range Test showed that there was no significant
difference in the results of the three FLES schools on the FLES
Test.

One iﬁportant finding, however, did emerge when the FLES
schools were subdivided into those with intensive FLES programs and
those with regular FLES progranms. There was a significant

difference in FLES Test scores between intensive FLES prograns
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TABLE 3

FLES TEST MEAN SCORES BY GENDER

GENDER PROGRAM TYPE N MEAN s.D.

Female Immersion 45 69.42 3.18
Male Immersion 41 68.60 3.68
Female FLES 46 60.82 5.87
Male FLES 29 54.89 9.24

Note: Type of proaram and gender was a significant source of
variation (F = 8.11, p < .01).

as
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(65.80) and regular FLES programs (57.41), a spread of 8.39 points.
The intensity of the FLES program was a significant source of
variation at the .05 level. In the programs studied, the intensity
of exposure to the foreign language varies considerably between the
two subgroups. The intensive program meets 30 minutes a day, five
days a week, while the regqular programs meet on one of the
following schedules: thirty minutes a day, two days a week: 22
minutes a day, five days a week; or one hour a day, two days a
wveek. Thus, the results show that the more hours of instruction the
students have, the more they will achieve in the foreign language.
Although this conclusion has been reached before when comparing
FLES and immersion programs, there has been little data to prove
that more intensive FLES will give better results than regqular
FLES.

It was fortuitous in this study that one of our sites, F3,
had both an intensive FLES class and a regular FLES class taught
by the same teacher. When examining the results from this school,
all factors related to variation in teaching personality, style,
and methodology as well as general background characteristics of
the students were controlled for. The difference in FLES Test
scores between the intensive FLES and regular FLES students at
School F3 was statistically significant -- intensive FLES scored
an average of 65.80 (with individual scores ranging from £4 to 71)
while regular FLES scored 55.4 (with individual scores ranging from
40 to 69). The difference between the two average scores is 10.4

points.
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Differences within immersion programs. Both the analysis of
variance and Tukey's Studentized Range Test showed that there was
no significant difference in the results of the immersion schocls
on the FLES Test. It is interesting to note that the significant
variation found on the COPE test within immersion schools and
within regular FLES programs was not found for the FLES Test.

How well did the FLES students perform overall? The FLES test
is designed to measure mastery of a typical FLES curriculum.
Results show that the majority of the examinees mastered the basic
vocabulary and structures that are generally taught in FLES
programs. The results provide a baseline of what fourth, fifth, and
sixth grade FLES students should know.

One problem encountered with the FLES students was that one
of the FLES programs did not have a reading component and,
consequently, students had had little exposure to Spanish reading.
One student during the test asked for help from the test
administrator in sounding out the word "vestido." She said, "I
knew that I knew the word but I just couldn't figure out wvhat it
said by reading it." oOne of the most interesting results of the
FLES test was the highly competent performance on the reading
section of these students who had had no prior experience in
reading spanish. This seems to indicate, as previous research on
immersion has shown (Lambert and Tucker, 1972; Swain,1982), that
reading skills do indeed transfer from the student's first language
to the second. Students could read and understand concepts in the

written language that they had only spoken or heard before. This
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may have implications for the wider use nf reading activities in
FLES classes.

How well 4id the immersion students perform overall? Results
of the FLES Test showed that immersion students scored at the high
end of the 73-point scale, ranging from 67.65 to 69.82 points at
the three immersion schools. Since the FLES Test was designed to
measure mastery of a typical FLES curriculum, the test, as
expected, did not discriminate at the high end of the scale between
difference levels of achievement of immersion students. The

immersion students, in essence, "topped out” on the FLES Test.

Question 3. How do differsnt language programs (FLES, FLEX,
and immersion) ocontribute to the development of language and

cultural attitudes?

The data from the language and culture questionnaire, "What
Do YOU Think?" were used to analyze the attitudes of immersion,
FLES, and FLEX students. As discussed earlier, the gquestions on
the language and culture questionnaire were divided into six main
categories: the need to achieve (7 questions), attitudes towards
Spanish-speaking people (13 questions), interest in foreign
language (7 questions), parental encouragement (8 questions),
attitudes toward learning Spanish (13 questions), and Spanish class
anxiety (5 questions).

To begin the assessment of attitudes, an analysis was

conducted on the nverall attitudes of all the students toward the



(2) Attitudes Towards

Spanish Speakers/Integrative 3.65 3.48 3.54
(3) Interest in FL 3.91 4.04 3.86
(4) Prrental Encouragement 4.18 3.75 3.12

(5) Attitudes Towards Learning
Spanish/Instrumental 4.11 4.28 3.85

Note: Two factors, (1) the Need for Achievement and (6) Spanish
Class Anxiety, were not included because statistical analysis found
that they were not discriminatory measures.

-
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Spanish language and culture. It is evident from the mean raw
scores presented in Table 4 that students in all three types of
language programs recorded positive attitudes. On a scale of one
to five, ranging from (1) disagree a lot, (3) disagree a little,
(3) don't know, (4) agree a little, to (5) agree a lot, students'
average scores ranged from 3.12 to 4.28. The only factor in which
there was a significant difference among all three programs was the
factor of parental encouragement. Immersion students reported the
most parental encouragement, followed by FLES students, followed
by FLEX. Results were further analyzed by comparing all factors
in the FLES and immersion data and then conducting an in-depth
analysis of the FLEX data. Results of the comparison of the
immersion and FLES programs on the language and culture
questionnaire will be presented first, followed by the FLEX
results.

Immersion and PLES program results. The first step in the
analysis of the language and culture questionnaire data for the
immersion and FLES programs was the construction of factors based
on the six categories discussed above. Five of the six categories
had strong alpha coefficients indicating that the jitems contained
within each factor were highly correlated with each other. Factor
1, the need for achievement, did not hold up as a unified factor,
but rather grouped statistically into three separate factors. For
this reason, it was eliminated from further analysis.

In general, students from both programs revealed positive

attitudes on the language and culture questionnaire. The mean
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score for Factor 2, attitudes toward Spanish-speaking people, was
3.65 for the immersion students and 3.48 for the FLES students.
Sample items from scale 2 are the following: "Spanish speakers are
considerate of the feelings of others" and "The more I learn about
Spanish-speaking people, the more I like them". The mean score
for Factor 3, interest in foreign language, was 3.91 for the
immersion students and 4.04 for the FLES students. The students
responded to items such as "I enjoy meeting and listening to people
who speak other languages”, and "If 1 were visiting a foreign
country, I would like to be able to speak the lanquage of the
people. "

Parental encouragement was the label for Factor 4. It
included such items as "My parents feel that I should really try
to learn Spanish"” and "My parents try to help me with my Spanish".
The mean score for the immersion students was 4.18 and 3.75 for the
FLES stuidents. Factor 5, attitudes toward learning spanish,
consistec of items such as the following: "I enjoy learning
Spanish"” and "Spanish is an important part of any school's
program.” The mean score on Factor 5 for the immersion students
was 4.11 and for the FLES students, 4.28. Finally, Pactor 6,
Spanish class anxiety, contained itéms asking the students about
their affectiv: reactions to using Spanish. For example, items
such as "I am afraid that the other students will laugh at me when
I speak Spanish class™ and "It embarrasses me to volunteer answers
in our Spanish class" were included in Factor 6. The immersion

students earned a mean score of 3.68 on Factor 6 while the mean
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score of the FLES students was 3.44.

A discriminant analysis was conducted using Factors 2 through
6 to determine which factor or factors contributed to the
differences between the immersion and FLES students. Factor 4,
parental encouragement, was found to be significant at the .01
level. There were no other significant differences found between
the two groups.

Did the students' attitudes account in any way for their
performance on the COPE? The resualts of a regression analysis
revealed that no factor accounted for any significant amount of the
veriance on the COPE (both total and subscores) for the immersion
students. However, several of the factors accounted for a
significant portion of the variance in the FLES students' results
botk for <the COPE total scores and for the subscores.
Specifically, Factor 2, interest in foreign language, and Factor
6, Spanish class anxiety, accounted for 36% of the total variance
for the COPE final score. Similarly, Factor 2, Factor 4 (parental
encouragement), and Factor 6 combined to account for 22% of the
variance on the subscore for comprehension. Forty-six percent of
the variance on the grammar subscore is accounted for by Factors
2, 4, and 5 on the fluency subscore. Finally, Factors 2, 4, and
6 contributed to 44% of the variance on the vocabulary score.

FLEX Program Results. .in order to elicit detailed information
about within program variation, it was decided to conduct an in-
depth analysis of one of the program types. The FLEX program was

chosen for additional analysis since language proficiency data for

W
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FLEX students had not been obtained for the reasons previously
mentioned. Results from the three FLEX sites were analyzed to
assess differences in attitudes among FLEX student:s in various
programs.

How 4id4 the FLEX sites rank in comparison with each other?
The first five factors in the questionnaire (excluding Spanish
clas. anxiety) were combined to attain an overall positive score
for each site. When looking at the overall positive scores, there
werec a wide range of attitudes among the FLEX students. Overall,
students at Site X1 scored higher than students at both Sites X2
and X3 (see Table 5). Differences were significant between Site
X1 and X3 scores but not between Sites X1 and Xx2. More
specifically, students at Site X1 scored significantly higher than
students at Site X3 in two areas: Factor 2, their attitude toward
Spanish-speaking people, and Factor 5, their attitude toward
learning Spanisr. A major contributing factor to the differences
in attitudes of the two sites is probably the ethnic makeup of the
school district and community. Site X1 has a large percentage of
Hispanics in 'he community while Site X3 has few Hispanics and
indeed few minorities at all. It can be suggested that exposure
to and awareness of Hispanics in the community contributes to the
development of a positive attitude toward Spanish-speaking people.
In addition, it is apparent that these children in Site X1 who have
been exposed to speakers of the language and have seen and observed
Spanish being used for real communication have developed a more

acute interest in learning the language, perhaps because they see
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TABLE 5

FLEX ATTITUDE DATA - MEAN RAW SCORE#

(1) NA (2) ATSS/1 (3) IFL (4) PE (5) ATLS/I (6) SCA

MEAN S.D. MEAN S.D. MEAN S.D. MEAN S.D. MEAN S.D. MEAN S.D.
ALL FLEX

3.57 5 3.54 9.4 .86 5.6 3.12 8.4 3.85 12 2.6 4.7
Site X3 13.57 4.7 3.38 7.8 J.86 5.7 3 7.5 3.54 13 2.6 4.4
Site X2 3.43 5.8 3.92 13 4.14 5.6 3.37 11 4 16 3 5.5
Site X1 3.57 5.1 3.61 . 9.8 3.86 5.4 3.12 8.6 4.08 10 2.6 4.8
Individual
Schools
X3A 3.57 4.7 3.54 7.1 3.86 5.6 3.12 7 3.92 11 2.8 4.7
X3B 3.57 4.6 3.213 8.2 3.71 5.8 2.75 7.6 3.08 13 2.4 4.1 ;
X1iA 3.57 4.9 3.77 9.8 3.86 5.4 J.12 9 4.08 11 2.6 4.9
X1B 3.43 6.0 3.23 7.4 3.86 5,2 2.87 6.8 4.08 9 2.6 4.7
Key:

(1) Need for Achievement

(2) Attitude Toward Spanish Speakers/Integrative
(3) Interest in Foreign Language

(4) Parental Encouragement

(5) Attitudes Toward Learning Spanish/Instrumental
(6) spanisb Class Anxiety

*Scores are out of possible total of 5 points. The higher the score, the more positive the attitude,
except in the case of Spanish Class Anxiety, where the opposite is the case.

Note: S.D. = Standard Deviation, The S.D. is computed on the mean score for ire factor, not on
the individual questions.
ou
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a reason for learning it. 1In contrast, students at Site X3 have
had little exposure to the language outside the classroom and may
not have heard fluent speakers of the language other than their
teachers.

Hov d4id FLEX schools within the same school district compare
with each other? Interestingly, there were also significant
differences in attitudes of FLEX students from schools within the
same district. Responses were significantly different between
Schools X1A and X1B as well as between the two schools in Site X3
(Schools X3A and X3B).

In examining results from schools X1A and X1B, differences
were found to be significant in one category: attitudes towards
Spanish speakers., There are three possible factors that could
contribute to this difference in attitudes. First, students in
school X1A had had more years of Spanish instruction than students
in school! X1B. Also, students in X1A had had more opportunities
to travel to Spanish-speaking countries than their counterparts in
the other program. lLastly, students in X1A came from families
vhere it was more likely that they would have beer exposed to
Spanish at home. It appears that the students who had had more
exposure to Spanish-speaking people, whether in the classroom,
abroad, or at home, tended to develop more positive attitudes.
Interestingly, school X1A has a program taught by community
volunteers compared to the program at school X1B taught by a
trained foreign language teacher.

In examining the differences between the two schools at

t“"‘i
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another site, schools X3A and X3B, significant differences were
found in three areas: a) attitudes toward Spanish speakers, b)
parental encouragement, and c) attitudes toward learning Spanish.
The more positive attitudes of students at school X3A can probably
be attributed to at least three factors. First, the students at
school X3A are more homogeneous while students at school X3B come
from diverse backgrounds. Second, students in school X3A come from
a higher socio-economic level and their parents have more
education. Lastly, the home environment of students in the two
schools differs. Students at school X3A are more likely to find
one parent at home when they get home from school while both
parents of students at school X3B generally work outside the home
S0 children come home to an empty house, babysitter, or a
neighbor's hcuse. In comparing these schools, it becomes obvious
that a variety of external factors, in addition tc¢ curriculum
design, teaching methodology, and intensity of instruction, may
have significant impact on the students' development of attitudes
toward the Spanish language ard culture.

In summary, the questionnaire results showed that FLEX
students, in general, recorded positive attitudes toward the
Spanish language and culture. In particular, students scored more
positively in their attitudes toward learning Spanish and attitudes
toward Spanish speakers than in the other four cetegories. One
finding, in support of FLEX programs, showed that the more exposure
students had had to Spanish speakers, whether it was in the

classroom, in other countries, or at home, the more positive their
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attitudes were toward speakers of Spanish. This would imply that
elementary school 1language programs should begin as. early as
possible in the school curriculum in order for children to develop
positive attitudes toward speakers of other langquages.

The overall positive results of the FLEX questionnaire data
are a good refiection on the FLEX programs, the teachers, the
staff, and the school districts. In a time when some educators are
questioning the benefits of elementary school foreign language
instruction, it is rewarding to know that even the students
receiving a limited exposure to foreign language in FLEX programs
have developed positive attitudes toward another language and

culture.
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IV. CONCLUSION

The results of this study provide valuable information about
the foreign language skills of immersion and FLES students and
about their attitudes toward the target language and culture.
Three findings stand out. First, we know much more about the
immersion students' ability to usz the foreign 1language to
accomplish both academic and social tasks. We know that they are
adept at describing how to order food in their school cafeteria to
a visitor in a role play situation. Furthermore, we have seen that
they can successfully label objects used in science experiments and
describe their uses and functions. From the results of this study,
we also have much more detailed information about the various
components of oral language. The results demonstrate the high
levels of comprehension on the part of the immersion students and
provide a much clearer picture of their fluency. The results also
confirm a hierarchy of language skills acquired in the immersion
setting. The students are strongest in comprehension, followed by
fluency and vocabulary, and weakest in grammar.

The second major finding relates to the results of the FLES
Test. The results clearly indicate that the FLES students have
mastered “l1e themes and topics which are typically taught in a FLES
curriculum. TLES students, for example, can correctly recognize
expressions for weather and can label food terms appropriately.

Thus, if realistic goals are set, FLES programs can successfully

Uu
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meet their objectives.

The third finding pertains to the results of the language and
culture questionnaire. Clearly, a major benefit of early foreign
language learning is the development of positive attitudes toward
the second language and culture. The comparison of the FLES,
immersion, and FLEX data revealed that all the students had
developed positive attitudes along a number of dimensions contained
in the factors. In fact, the only significant difference was the
especially strong influence of parental encouragement, a finding
that corroborates a previous study with immersion students (Snow,
Padilla and Campbell, 1988). Considering the voluntary nature of
immersion programs and the strong parent role in establishing and
maintaining immersion programs, the finding is not surprising.
Lastly, it was especially rewarding to find that even the students
receiving a limited amount of exposure to foreign language in FLEX
programs have developed positive attitudes toward the language and
culture.

Limitations of the Study

Finding a suitable assessment instrument for a comparative
study of different types of instructional programs is a difficult
task. In the Campbell et al. (1985) study, the researchers
expressed dissatisfaction with the MLA Cooperative Tests of Spanish
and French on several counts. First, it was speculated that the
speaking subtest results were skewed; the structured tasks probably
favored the FLES students and failed to tap the true potential of

the immersion students. Moreover, the types of tasks presented,
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such as sentence repetition, were not reflective of the kinds of
authentic functions for which speakers use the second' language.
Secondly, many of the MLA tasks required the students to manipulate
language in ways in which they were unfamiliar, i.e., change past
tense to past perfect or active to passive voice. Thus the MILA
(understandably s~ since it was developed in the 1960's) does not
reflect current second/foreign language methodologies which are
more communicative-based.

The current study, therefore, attempted, among other goals,
to replicate the Campbell et al. (1985) study using an oral
assessment instrument (the COPE) which is mwore in line with the
communicative-oriented movement in foreign language education.
Also, it was developed specifically for elementary school students
who have had extensive exposure to the foreign language. From the
results, a nuch richer description of the immersion students'
foreign language abilities, specifically their oral skills, was
obtained. However, a trade off had to be made in the case of the
FLES students. While the COPE revealed much about the immersion
students' oral skills, it also revealed the general inability of
the FLES students to deal with the same types of academic and
social tasks. Thus, the COPE revealed very little - sout what the
FLES students are capable of doing orally.

A second limitation of the study concerns the difficulty of
obtaining truly comparable sites for study. Efforts were made to
select sites which met the criteria discussed at the outset of the

report, but variables such as instructional style of teachers,
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student population, and other programmatic differences are
difficult, if not impossible, to control for. For example, it was
not possible to find FLES programs for the study that offered a
comparable number of years of instruction in the foreign language
as immersion programs. As such, extensive qualitative data were
collected to complement the test and questionnaire results and to
provide an additional source of information for interpreting :he
findings.

A third limitation relates to the interpretation of the
attitudinal data. Critical questions arise as to the exact nature
of attitudes of 10- and 1l1-year-old children. Can students'
attitudes actually be measured by a questionnaire of this nature?
Have students of this age actually developed attitudes about the
concepts we have tested (or are we really measuring their parents'
attitudes)? A lack of development of opinions and attitudes toward
certain topics may partially account for the large number of
responses centexring around the neutral "don't know" response.

Future Research Issues

As with most research, this study may raise as many questions
as it answers. Knowing what we now know about proficiency levels
attainable by immersion and FLES students, a fundamental question
arises concerning the general issue of what kind of programs to
recommend to schools across the country. 1If we are striving to
attain language competence for all Americans, is it better to offer
limited exposure to many children (FLES) or intensive exposure to

fewer children (immersion)? This question can first be addressed
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by investigating state and national foreign language initiatives
and priorities to find out exactly what the overall language goals
are for K-12 students. Then, the goals and limitations of both
types of programs should be evaluated so recommendations can be
made to school districts as to how best to optimally design
language programs at the elementary school level.

In a similar vein, a second question deals with how these
students who have been involved in early language programs continue
their foreign lanqguage studies at the secondary level. Ideally,
school districts with FLES or immersion programs have planned for
a continuation of foreign language study to build on what has been
learned in the elementary school. In reality, though, this is
often not the case. Students are often placed in the "regular"
sequence of classes (Rhodes and Oxford, 1988) where their past
language experience is not taken into account. Do these students
continue to excel in their language classes, no matter what
accommodations are made for them? Or do they lose interest? Wwill
they reap the benefits of their early start in language study or
do they 1lose that advantage somewhere along the way? These
questions can only be addressed in a longitudinal study of foreign
language prograns.

A final question of interest deals with a specific aspect of
the findings of this study. It was found that immersion students,
while excelling in overall language proficiency, scored lower in
grammar than the other skills of comprehension, fluency, and

vocabulary. The question that immediately comes to mind concerns
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the role of grammar in immersion programs. How can immersion
programs improve the teaching of grammar? can grammar instruction
be incorporated in communicative activities so that it is not
taught in a traditional rote memorization manner? Studies
conducted in Canada have documented that immersion students do not
have native-like grammar, but little research has been conducted
in the U.S. on this topic. This is an important research issue
which needs to be addressed in future studies: Can the teaching of
specific grammatical structures improve students' use of grammar
in real-life communication? What methods can best be used to

successfully refine immersion students' grammar skills?

Conclusions from the study provide us with implications and
suggestions for school administrators, teachers, and others
responsible for designing elementary school foreign language
programs:

1. The amount of time devoted to instruction in the foreian
language is highly correlated with levels of proficiency achieved.
In this study, immersion students outperformed FLES students and
intensive FLES students achieved higher scores than regular FLES
students. In fact, frequency of instruction seems to be as
important as intensity. The intensive FLES students only received
30 minutes more instruction per week than the regular FLES gstudents
in the same school but they received instruction everyday rather
than twice a week. Results such as these should be kept in mind

when setting up new foreign language programs and determining
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objectives which can be reasonably accomplished.

2. The learning of language through content instruction is
the key feature of immersion education. FLES programs can move in
this direction by bringing in topics or themes from the regular
school curriculum. This content-based approach may compensate for
the more limited exposure to the foreign lanquage available to FLES
students and, ultimately, lead to higher levels of proficiency than
possible in the traditional FLES model which focuses on language
as the object of study.

3. The immersion students' poor showing in the grammar
category on the COPE is consistent with many previous studies in
both the United States and Canadian immersion settings. It is
obvious that greater emphasis must be pvlaced on designing
instructional activities that teach grammar while giving immersion
students extended opportunities to use the foreign 1language
productively.

4. Finally, results point to the important influence of
factors such as staff continuity, well-planned articulation,
parental encouragement, and curriculum design and content on
student achievement. The elementary schools that were part of a
longer K-12 articulated foreign lanquage sequence proved to have
more opportunities for long-~range curriculum planning and thus had

more of a chance to reach their potential.
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APPENDIX A

PARTICIPANTS IN STUDY

SCHOOL SUBJECTS M F AGE GRADE YEARS OF
CODE STUDY

Il 27 13 14 10-11 5 4-6

12 39 16 23 10-12 5,6 4-6

I3 19 12 7 10-11 5 4-6

F1 24 10 14 11-12 6 2-6

F2 25 9 16 10-12 5,6 1-4

F3 26 10 16 10-12 6 2-7

X1la 104 47 57 9-12 4.5 1-6

X1b 32 18 14 9-11 4,5 1-4

X2 25 16 9 8-12 3,4,5,6 1-4

X3 104 64 40 9-~12 5,6 1-3
*Please note that I1-3 = immersion program sites, F1-3 = FLES

program sites and Xla-X3 = FLEX program sites.




APPENDIX B
IMMERSION SCHOOL CMARACTERISTICS

Initieted by Ethnicity of Selection %X of content X of format ¥o. of No. of

students criteria course taught foreign {anguage {anguage
ir foreign Language teachers teachers
Language instruction per school who are native
per week per week speakers
1
Foreign Language 44X Anglo Parental choice K-1: 100% 5% (spprox.) 1”2 2
Supervisor & 41X Bleck 2: 90X
Court-ordered 13X Nispanic 3: 85-80%
Besegragation 1% Asian 4-5: 80X
1X dative American
12
Parents 85X Anglo Parental choice 1:  100% 5X (epprox.) & at least 2
15X Hispenic, 2: 90%
Vietnamese, 3: 70-80%
flative Amarican &: 60-70%
S5: 25%
-H 30x
13
Unfversity 55% Anglo Parentsl choice K-2: 100% 5% (spprox.) 5 1
Professor 20% Hispanic : 3 80%
13% Bleck 4-5: 70%

12% Asian and ‘
other 7




APPENDIX B, cOMY,

FLES SCHOOL CMARACTERISTICS

Initiated by Ethnicity of Selection X of content X of formai ¥o. of No. of
students criteria course taught foreign {anguage Language
in foreign {anguage teachery teachers
{angusge instruction per school o are native
per week per weok speakers
Fi
Schoo! Board Ltarge % of required for ox 6x 1 0
Sanclate for minorit. all except
more (enguages enotionally
disturbed
F2
Parents, 92% Anglo required for aii 0x Grades 3-5: 4X 1-2 2
teschers & 4X Blsck Grade 6: 6X {6 total)
grant to 2% Asian
develop ALN 2% Nispenic
materisls
3
- School board 42.8% Anglo must be st grade ox intensive: 8 7-2 1
27.4% Black level in reading Regulor: 3.3 {8 total)
28.8% Hispanic
1.0% Asien
P‘
(o




Initiated by Ethnicity of Selection
students criteria

Xia

$tarted by Large percentage Teacher/parent

volunteer minority request

perents & local

interest

Xib

School board Large percentage School requirement

(grant) minority

x2

Teacher/parents Small percentage All students
afnority

b ¢ ]

PTA & Small percentage Atl students

School minority _

Soard )

pa, .
o

APPENDIX B, CONT,

X of content
tourse taught
in foreign
{anguage

per week

0-5%

----------

FLEX SCNOOL CHARACTERISTICS

X of formel No. of No. of
foreign Language { anguage
Language teschers teachers
instruction per school who sre native
per week speskers
2-3% 1-2 (60X total in
(63 total program)
in program)
X 1 1
2-5% 1 0
X 1.6 0
(8 teachers
in 5 schools)
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APPENDIX C

KEY TO SITE DESCRIPTIONS

TYPE OF PROGRAM NUMBER OF SITES SCHOOL CODE NUMBERS

Spanish Immersion 3 11
I2
I3

-----—------——---—-—--———-------—---—-------———--—-——----—-—q—--————----

Spanish FLES 3 Fl
F2
F3

SR G S G G G SR G SR S P T S S D SR A G G e GED AR R R Y W N S S s S G SRS G G S G G S G N G G S . I G P P G S G S T G -

Spanish FLEX 4 Xla
X1b
X2
X3
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APPENDIX C, CONT.

SCHOOL ¢ Il

SITE DESCRIPTION

I. TYPE OF PROGRAM -~ Spanish Immersion
Grades K-5

II. GOALS - The Spanish immersion students who complete the K-5
sequence should be able to: 1) communicate fluently (understand,
speak, read and write) in the foreign language with ability to
function in the language in the classroom and everyday life; 2)
perform in English language arts and on a district-wide reading
test as well or better than their monolingual peers; 3) acquire
an understanding, knowledge, and appreciation of other cultures;
4) achieve proficiency in the foreign language and English so
that they are able to continue their studies in both languages;
and 5) achieve skills and knowledge in all subject areas equal to
or greater than their monolingual peers, as measured by the
district's standardized tests.

IITI. METHODOLOGY - The methodology used in this program is the
"immersion methodology": the foreign language is used to
teach regular subjects.

IV. CURRICULUM - The curriculum is the regu)~+ gchool distict's
curriculum adapted for use in the Span’ >lassroom.

V. COURSE SEQUENCE AND CONTACT HOURS - The . - dergarteners and
first graders receive all instruction in - = foreign language.
The second graders spend 30-45 minutes a day (approximately 10%
of day) in English reading and language arts. The fourth and
fifth graders spend an hour 1d a half daily in English.

Vi. SKILLS EMPHASIS - The program ranks the language skills in the
following order of importance for their program, from most to
least important: 1) listening, 2) speaking, 3) reading, 4)
writing, and 5) cross-cultural understanding.

VIiI. ARTICULATION - The immersion students continue on to the
middle school (grades 7 and 8) and high school where they
are offered at least 2 courses in the foreign language (a
language arts course and a content area course, e.g., social
studies or mathematics).

SCHOOL 11: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 46 YEARS OF SPANISH

TOTAL  SEX GRADE AGE YEARS OF SPANISH
M F S 10 1 4 s 6
N=27 13 14 7 17 10 1 10 16
® =100 4.1 s19 100 «a k1) 37 k7 593

5
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APPENDIX C, CONT.

SCHOOL, § 1I2

SITE DESCRIPTION

I. TYPE OF PROGRAM -~ Spanish Immersion
Grades 1-6

II. GOALS - students who complete the 1-6 sequence should be sble to
communicate fluently (understand, speak, read, and write) in
Spanish as well as master the subject matter.

III. METHODOLOGY - No specific methodology.

IV. CURRICULUM - Follow the district curriculum and use texts by
Crane, Economy, Houghton Mifflin.

V. COURSE SEQUENCE AND CONTACT HOURS - The first graders receive
all instruction in the foreign language. The second graders
spend 30 minutes a day (approximately 10% of day) in English
reading. The third graders spend 20-30% of the day in English
reading and spelling. The fourth grader. spend 30-40% of the
day in English language arts (reading, spelling, and grammar).
In fifth grade, 75% of the day is in English and in sixth
grade, 60% of the day is in English.

VI. SKILLS EMPHASIS ~ Listening is most important followed by
speaking, reading, writing and cross-cultural understanding.

VII. ARTICULATION - At the junior high school, social studies/history

and language arts/literature are offered in Spanish during a two
hour block.

SCHOOL 122 UNIVARIATE FREQUENCIES FOR STUDENTS WITH 46 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F s 6 10 11 12 4 5 6
N =39 16 3 21 18 14 21 4 i 21 17
% =100 41 59 538 46.2 59 538 103 26 538 43.6
o~




APPENDIX C, CONT.

SCHOOL # I3
SITE DESCRIXTION

I.

I1.

III.

Iv.

VI.

VII.

TYPE OF PROGRAM - Spanish Immersion
Grades K-5

GOALS - Students who complete the X-5 immersion sequence

should be functionally fluent in Spanish. "Functional

fluency”" is a level of competency that enables the student to
manage in a Spanish-speaking country as do ll-year-olds in that
country.

METHODOLOGY ~ No specific methodology.
CURRICULUM ~ Use teacher-developed curriculum.

COURSE SEQUENCE AND CONTACT HOURS -~ Students in grades K-2
receive all instruction in Spanish. In grade 3, students
receive 20% of instruction in Fnglish and in grades 4 and 5,
30% in English.

SKILLS EMPHASIS - The program ranks the ianguage skills in
the following order of importance for fifth grade, from most
to least important: 1) reading, 2) writing, 3) listening, 4)
speaking, and 5) cross-cultural understanding.

ARTICULATION -~ This immersion program feeds into a middle
school program where students continue the immersion program.

SCHOOL I3: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 46 YEARS OF SPANISH

TOTAL  SEX GRADE AGE YEARS OF SPANISH
M F 5 10 11 4 5 6
N=19 12 7 19 18 1 1 3 15
% = 100 63.2 X8 100 948 53 53 15.8 789

-3
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APPENDIX C, CONT.

SCHOOL § F1
SITE DESCRIPTION

I.

II.

III.

Iv.

VI.

VII.

TYPE OF PROGRAM - Spanish FLES
Grades 4-6

GOALS - The goal of the program is to introduce children to the
language with a focus on listening and speaking skills. Children
will also gain an appreciation for cultures other than their own.

METHODOLOGY - Teacher uses a combination of total physical
response, the communicative approach, and various other
approaches.

CURRICULUM - The teacher uses the FLES curriculunm developed for
the public school district.

COURSE SEQUENCE ANN CONTACT HOURS - Students receive 20 minutes
of instruction per day, five days a week starting in 4th grade.
By 6th grade, the schedule switches to twice a week for 60
minutes (total of 2 hours of instruction).

SKILLS EMPHASIS - The program ranks the langquage skills in the
following order of importance for their program, from most to
least important: 1) listening, 2) speaking, 3) cross-cultural
understanding, 4) reading and 5) writing.

ARTICULATION - Students may continue Spanish instruction at the
secondary level either at the same level of intensity or opt for
2 partial immersion program, depending on the middle school they
attend.

SCHOOL F1: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 06 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F 6 11 12 0 2 3 6
N= 24 10 14 24 17 7 1 15 7 1
% = 100 417 58.3 100 708 292 42 625 292 4.2
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APPENDIX C, CONT.

SCHOOL # F2
SITE DESCRIPTION

I. TYPE OF PROGRAM - Spanis~ FLES
grades -6

II. GOALS - This foreign language program has the mutual
interdependent goals of effective communication and cultural
understanding.

III. METHODOLOGY - No specific methodology is used although
teachers use a multi-sensory approach and are familiar with
the ACTFL/ETS proficiency guidelines and orientation behind
them. Teachers have weekly meetings to plan and coordinate
lessons.

IV. CURRICULUM - Teachers follow the district curriculum which is
currently undergoing revision to more closely match the
ACTFL/ETS proficiency gquidelines.

V. COURSE SEQUENCE AND CONTACT HOURS - In grades 3-5, students
receive fifteen minutes daily of foreign language
instruction; in grade 6, they receive 22 minutes daily.

VI. SKILLS EMPHASIS - In grades 3 and 4, 50% of instructional time
is spent on speaking, 25% on listening, 15% on reading and 10% on
writing. In grades 5 and 6, equal emphasis is put on all four
skills.

VII. ARTICULATION - This program is well articulated with grades
7-12, particularly due to cycling of all foreign language
teachers through grades 3-12.

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F s 6 10 11 12 1 2 3 4
N= 5 9 16 8 1 7 16 2 2 1 9 13
% = 100 36 64 kW 68 28 64 8 8 4 3% 52
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APPENDIX C, CONT.

SCHOOL # F3
SITE DESCRIPTION

I. TYPE OF PROGRAM -~  Spanish FLES (regular and intensive)
Grades 5-6

II. GOALS - The primary goal of this program is the fostering of
cross-cultural understanding. Within that framework, emphasis is
placed on developing listening, speaking, then reading and
writing skills.

III. METHODOLOGY - No specific method is prescribed but teachers are
encouraged to use music, drama, poetry, total physical response,
books, and videos. Teachers meet monthly to swap ideas, work on
lessons, and share problems and concerns.

IV. CURRICULUM - Teachers follow a curriculum which was developed by
both teachers and the foreign language coordjinator.

V. COURSE SEQUENCE AND CONTACT HOURS - The reqular strand meets
twice a week for 30 minutes each time and the intensive strand,
which is offered at two magnet schools, meets for thirty minutes
each school day.

VI. SKILLS EMPHASIS - The program starts off emphasizing listening
skills, then speaking, and then reading and writing skills.

VII. ARTICULATION - Both regular and intensive strands are well-
articulated with the secondary school language program.

SCHOOL F3: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 2-7 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F 6 10 1 12 2 3 5 7
Nm= 26 10 16 p. 1 H 1 17 1 1 7
% = 100 3856 615 100 is 23 8 65.4 s is 269




C-8

APPENDIX C, CONT.

SCHOOL # Xla

SITE DESCRIPTION

I. TYPE OF PROGRAM - FLEX
Grades K-6

II. GOALS - This program has the promotion of cross-cultural
understanding as its main goal as well as the encouragement of
interest in foreign language learning.

IITI. METHODOLOGY - This program does not subscribe to any specific
methodology but volunteer teachers are given initial training.

IV. CURRICULUM - Teachers follow a curriculum which has developed
specifically for this program.

V. COURSE SEQUENCE AND CONTACT HOURS -~ Students in grades K~6
receive thirty minutes to one hour of instruction per week in the
target language. In most cases, the whole class is involved while
in some schools, only groups of selected students may
participate.

VI. SKILLS EMPHASIS - The program ranks the language skills in the
following order of importance for their program, from most to
least important: 1) cross-cultural understanding, 2) speaking, 3)
listening. Reading and writing are not taught.

VII. ARTICULATION - There is no articulation between this elementary
school program and the middle school program. In grades 6-8,
students receive minimal foreign lanquage instruction (6~-12
weeks). Since the elementary school program is run by volunteers
and offers a varying amount of instruction, this school district
has found it easier to start all students, irregardless of
background, at the same level in middle school.

SCHOOL Xla: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 1-6 YEARS OF SPANISH

TOTAL  SEX GRADE AGE YEARS OF SPANISH

M F 4 b 9 10 11 12 | 2 3 4 s 6
N =104 47 57 26 . 17 67 18 2 2 i1 6 1 2 2
% =100 45.19 54 81 25.24 74.76 1635 64.42 1731 192 69.2 20 58 56 1.92 192
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APPENDIX C, CONT.
SCHOOL # Xib

SITE DESCRIPTION

I. TLDE OF PROGRAM -~ Spanish FLEX
Grades 3-5

II. GOALS - The central goal of this experimental program is to
develop cross cultural understanding.

III. METHODOLOGY - No specific methodology is used but specially

developed materials including audio and video cassettes are used
to teach Spanish.

IV. CURRICULUM - This program uses a curriculum ithich was developed
by a nearby school board.

V. COURSE SEQUENCE AND CONTACT HOURS - The students in this
pProgram receive one hour per week of instruction for grades 3-5.

VI. SKILLS EMPHASIS - The primary focus is on the development of
cross-cuitural understanding but instruction focuses also on
listening, speaking, reading and writing.

VII. ARTICULATION ~ There is no articulation between this program and
the middle school.

SCHOOL Xib: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 14 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F 4 5 9 10 1 1 2 3 4
N= 2 18 14 1 31 3 16 13 18 7 6 i
® - 100 56.25 43.75 in 9687 938 50 40.62 56.25 2188 18.75 312
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APPENDIX C, CONT.

SCHOOL # X2
SITE DESCRIPTION
I. TYPE OF PROGRAM -~ FLEX
Grades K-6
II. GOALS - This program has as its goals to give students an

III.

Iv.

VI.

appreciation for the Hispanic culture, people and language.

METHODOLOGY - This program does not subscribe to a specific
methodology. It does, however, tie into the overall approach of
the school - hands on, participatory learning.

CURRICULUM - This program does not have a separate curriculum
but ties into and complements the school core curriculum.
Additional topics, or vocabulary are supplied in response to
students'interests.

COURSE SEQUENCE AND CONTACT HOURS ~ Contact hours vary from daily
to twice a week. Pre-K to grade 2 receive about 15 minutes a
session and grades 3~6 receive up to 30 minutes a session. (Nc te
that grades 5 and 6 receive the most instruction since their
regular classroom teacher is also the Spanish teacher. Spanish
is incorporated frequently into the regular <8 subjects.)

SKILLS EMPHASIS - In this program, listening and sp. aking
sxills are considered most important with readiny and writing not
introduced until grades 3-6.

VII. ARTICULATION - There is no articulation between this elementary

school Spanish program and the language program at the middle
school.

- SCHOOL X2 UNIVARIATE FREQUENCIES FOR STUDE’'TS WITH 14 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F 3 4 § 6 8 9 10 11 12 1 2 3
16 9 10 s 4 8 6 7 4 7 1 4 18 2
&4 3 0 y i M 24 - 16 28 s 16 T2 8
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APPENDIX C, CONT.

SCHOOL # X3A and X3B

SITE DESCRIPTION

I. TYPE OF PROGRAM -~ FLEX
Grades 4-6

II. GOALS - The goals of this program are: 1) to provide an
intreduction to and basic instruction in foreign languages, 2) to
begin to develop respect for other peoples and cultures, 3) to
develop a positive attitude towards language learning, 4) to
develop listening and speaking skills, ©) to build a foundation
for future language learning, and 6) to provide enrichment to
other curricular areas.

III. METHODOLOGY - The methods used in this prograr are primarily the
natural approach and total physical response. Culture is
incorporated into all lessons.

IV. CURRICULUM - This curriculum is a language-based curriculum
vhich was developed for tais specific program.

V. COURSE SEQUENCE AND CONTACT HOURS - Students receive 25
minutes of instruction twice a week. This is a threc year
sequence of three different languages.

VI. SKILLS EMPHASIS - This program emphasizes listening and

speaking only. The primary emphasis of the program is mentioned
in the goals listed above.

VII. ARTICULATION - This program is well articulated with the junior
high school curriculum,

SCHOOL X&: UNIVARIATE FREQUENCIES FOR STUDENTS WITH 1-3 YEARS OF SPANISH

TOTAL SEX GRADE AGE YEARS OF SPANISH
M F 5 6 9 10 1 12 i 2 3

N =104 64 40 69 r ! 17 41 45 102 H 1

% =100 $1.54 3846 66.27 33.65 N 16,35 3942 4377 98.08 96 96

X
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COPE Cue Cards
Dialogos 1-17

CLEAR Oral Proficiency Exam (COPE)
Spanist Version

Center for Language Education and Research
©1988 Center for Appiied Linguistics, Washington, D.C.
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Presentaciones COPE Cue Cards Ditlogo 1

Hoy es lunes, y el estudiante mexicano pcaba
de llegar para visitar la escuela. Uds. se presentan.

(Al norteamericano:) Dale 1a bienvenida a
lu compafiero mexicano. Dile tu nombre, tu edad,
tu grado escolar y preguntale sobre lo mismo.

(Al mexicano:) Dile algo sobre tus
pasaiiempos y deportes favoritos y pregintale
sobre lo mismo.

El programa de estudios COPE Cue Cards Dislogo 2

Uds. continlian conociendose. El
norieamericano le da al mexicano informacién
sobre la escuela.

(Al norteamericano:) Explicale a tu
compaiiero 2lgo sobre el programa de espafiol en
tu escucla y por qué quieres estudiar espaiiol.

(Al mexicano:) Explicale oué materias se
ensenan en tu escuela en México. -

La cafeteria COPE Cue Cards Dislogo 3

Es la hora del almuerzo, y el mexicano quiere
saber c6mo funciona la cafeteria de la escuela.

(Al m-xicano:) Pregintale qué hay que
hacer para aimorzar. Pregiutale como se va a la
cafeteria, como se seleccionan los varios platos, y
dénde puede sentarse para comer el almuerzo.

(Al nortes .ricano:) Pregiintale qué le
parece la comida aquf y c6i..0 son las comidas en
las escuelas mexicanas.

&G
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Lineas cronolégicas COPE Cue Cards Dislogo 4
(Horario del dia)

Ustedes estdn estudiando lineas (1ablas)
cronolégicas.

(A los dos:) Quiero que nstedes usen éstas
lineas que representan un dia de 24 horas.
Expliquen lo que hacen cada hora de un dia tipico
en la escuela, su casa, o cualquier otro lugar.

(Give each student a timeline.)

T
La biblioteca COPE Cue Cards Didlogo §

Uds. irdn hoy a la biblioteca. E! mexicano
quiere saber como se usa la biblioteca.

(Al mexicano:) Pregintale

--c6mo buscar un libro,

--cOmo sacar un libro para usar en la casa,
--como debe portarse en la biblioteca.

(Al norteamericano:) Pregintale sobre el
uso de la biblioteca en su escuela en México.

Préctica de incendios COPE Cue Cards Dislogo 6

Uds. dos estdn sentados en el salén de clase
cuando suena una sirena muy fuerte, que es la
alarma de incendios. El nifio mexicano s¢ asusta.

(Al mexicano:) Pregintale qué est4
pasando y qué debe hacer.

&8




Dos viajes COPE Cue Cards Didlogo 7

Ustedes estdn en la clase de estudios sociales
examinando un mapa de los Estados Unidos y
México. Estdn hablando de lo que van a hacer
durante sus vacaciones. Cada uno, por favor,
describe un viaje que vas a tomar. Habla de:

--los lugares que visitarés,

--como irds: por tren, coche, autobus, o avién

--lo que piensas hacer en los varios lugares.

(Give each student a map cue card.)

Aulobuses escolares COPE Cue Cards Didlogo 8

Es la hora de salir de 1a escuela, y el mexicano
quiere saber como funciona el sistema de
transporte de la escuela.

(Al mexicano:) Pidele que te enseiie la
parada donde vas a tomar al autobis. Pregiintale
cuidndo y dénde vas a tomar el autobiis.

(Al norteamericano:) Pregintale qué
medio de transporte usa para ir a la escuela en
México.

Al cine COPE Cue Cards Diglogo 9

Ustedes quieren ir al cine.

(Al norteamericano:) Haz una llamada al
mexicano por teléfono para invitarlo al cine.

(A los dos:) Ustedes dos hablan sobre:
--la pelfcula que quieren ver,

--dénde van a encontrarse y a qué hora,
--8 donde irdn a comer después del cine.

D-4



La vida social COPE Cue Card: Didlogo 10

Ustedes estdn charlando sobre la vida social.

(Al norteamericano:) Pregintale cudles
son las canciones y los cantantes que més le
gustan y cudles son sus programas favoritos de
televisién.

(Al mexicano:) Pregintale qué tipo de ropa
estd de moda, qué se hace en las fiestas, y quiénes
SOn sus amigos.

Una fiesla COPE Cue Cards Didlogo 11

Un estudiante los ha invitado a ustedes a una
fiesta.

(Al mexicano:) Pregintale:

--32 qué hora y dénde serd la fiesta,

--cOmo debe vestirse,

--cud]l es el motivo de la fies:a.

(Al norieamericano:) Prezintale c6mo son
las fiestas en México. a qué hora comienzan, y qué
hacen en las fiestas all4.

Proyecto de ciencias COPE Cue Cards Didloge i2

En la clase de ciencias estdn estudiando la
importancia de comidas nutritivas. Estdn haciendo
un experimento con dos ratoncitos, uno qu. come
comida buena y otro gue come comida mala.

(Al mexicano:) Tu ratoncito come comida nutritiva.
Explicale qué le das de comer, cé6mo parece el ratoncito
después de una semana, y cémo se porta.

(Al norteamericano:) Tu ratoncito come comida
que no es nutritiva, Explicale qué le das de comer, cémo
parece el ratoncito después de »na semana, cémo se porta.

-y
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Carreras futuras COPE Cue Cards Dislogo 13

Ustedes estdn charlando durante el recreo.

(Al norteamericano:) Pregiintale al
mexicano qué carrera quiere hacer cuando sea
grande y qué hace una persona en tal profesion.

(Al mexicano:) Pregiintale lo mismo, qué
quiere hacer cuando sea grande.

Un choque COPE Cue Cerds Didlogo 14

Un dia el mexicano llega a la escuela muy
emocionado.

(Al mexicano:) Dile a tu amigo que al
caminar a la escuela viste un choque de dos
coches.

(Al norteamericano:) Pregintale:

--el lugar del accidente,

--dénde estaban los dos vehiculos,

--si la policia y la ambulancia llegaron.

Una peies COPE Cue Cards l}itlogo 1§

Ustedes estdn hablando durante el recreo.

(Al norteamericano:) Dile al mexicano que
ayer en el patio de recreo dos nifios estaban
pcleando. Dile cémo comenzd la pelea; qué estaba
haciendo el nifio cuando el otro le pegd; y qué
castigo recibieron.

| (Al mexicano:) Dile gué pasa en México
fcuando los nifios pelean en la escuela.

SERIC Su
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Reglas injustas COPE Cue Cards Disdlogo 16

El mexicanc oy6 a otro estudiante hablar de
una regla de la escuela que le parece injusta.

(Al mexicano:) Pregiiniale a su compaiiero:

--cuales son las reglas de la escuela

--si €] piensa que hay algunas que son
injustas y por qué.

(Al norteam :ricano:) Preginiale lo mismo
sobre las reglas de su escuela en México.

Equipos cientificos COPE Cue Cxzrds Didlogo 17

Aqui tienen ustedes dibujos de equipos que
se¢ usan en la clase de ciencias. Quiero que Uds.
hablen de cémo se llama cada objeto y cémo se
usa.

(A los dos:) Cada uno puede nombrar y
describir cuatro objetos.

(Los materiales dibujados son: balanza, imén,
lupa, aguja, tenacillas, frasco con tapadera, regla,
y microscopio.)
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STUDENT'S NAME:

GRADS:

CLEAR ORAL PROFICIENCY EXAM (COPE)

sdlioot

CTIY AND STATE

RATING SCALE FOR SPANISH

RATLDBY

DAY

I NOVIQELoW

JR. NOVIQl MiD

IR NOVKCE HKGH

BUINTIRMEDIATE MID

AL INTERMEINATE HIGH

JR ADVANQID

R ADVANGED ALUS

SUFLRIOR

COMINRE -
JIENSION

FLUENCY

VOCABU-
LARY

GRAM-
MAR

o

Recugrases s few
fasndiar questions and
commands.

Coaversations are
limuted 10 an eachange
of memuticed semences
of phrascs.

Uses memunized
steranies and wurds
behnging tv deancd
cateruries. Dues ma
fecugniie words of
phrascs ouissde the
conieat i whih they
have Deen leaincd.

Usterances are usually
memotized furing.

Uaderstands
picdiciable quosions
sad commands ia
specafied topic arcas,
though M sfowes than
sonnal speed.

Opeczsics n a Junsed
capecly willin prcdict-
able topec arcas. Lung
peuses we conumon.
May start seniences
cotrectly bui fsequent-
fy complcics them wih
gesiuses o1 othes
poa-verdal resal.

Has vocabuleury for
common sctiviies and
objects bul {requently
tcasches for words.
Recogrizes known forms
ousside of jeamed
conteats.

Usually ahicves
coffect gIMmmar
familiar patleins bui
accuracy 18 casily upsel.
May have » high 1ate of
scif-corsections.
Reliance on pauerns 18
greaies than reliance
on memorited
siicrances.

Can sumciuncs upder.
stard sisplc questions
and commeands when
epplicd i ncw conicals.
May undcistand

{fumilin language o
surmal specd.

Uses tagh freywency
uitcranies wih
scasonadle case.  There
are signg of emerging
oiginality and
pontancity.  Able 10
coinplcic most
sentences  verbally,

Hasc furmulae and
words for rcgulss
Miiviits Ccoma feadily.
Vocabulary adequsto 0
rununaity claborais
wiicrames.

Grammar 13 lagely
coriect for sumple
fasmilins languege.
Iswlated furms such as
past icnse, byt and
sunple connedlues, and
direes and indirect
object pronuunt may
be used byt cannul be
gencisiued  across
grammatical siruciures.

Allvws fauly notmal
converssion wilh
frequens clanfications
{non-verbal as well as
verbal).

Sslisfies everyday
social end academic
nceds sdogusiely bet
not fully. Memtams
umple converasiion by

sRIweling questions.

Makes statements and
skt questions
sdequaicly 0 satisly
banuc social and axademic
nocds but has dilficuby
eaplaung or
claboratsng them.

Talk conusis prmaniy
of uncomplicated
aginal e tences wnh
suvires) wotd order.
Makes hidle use of
modifiers.  Can wse basic
connetiors swch as bt
am) DECAMAL sccwmicly.
Auempls 10 v mue
complex furns are ofien
mcofrect.

Coumprehension prebd-
lcins schiusn cvulent on
everydsy topiss. Ca-
11cs owl commands
without prompling.
May show sxme dafficul-
1y on unfaimlser topscs.

Shows » e of
cpuniantily m
conversalion.  Mawntaing
sunple nasratives.
Somehimes intisics lalk
withowt relying on

quesiions of prompls.

Peimats Jinuted
dinnsnon of topics
boyund cveiyday social
and academic necds.
Atlempicd
circumiocuisons may be
incl{eciive.

Scnicnces show tome
complesity but may be
waccurate. Uses »
vatiely of vetd 1enscs
n specdic fuems dut
dues nol employ the full
tange of pussibie
conjugations.  Pyunuuns
sihill shuw cvident
IRMCCUInCICS

Usually waderstands
specch &8 normal speed,
though some
slow-downt are ncces
sary. Con requen
clarficalion verbally.

Maintasns converselion
with remarkabdie
fluescy  but
peiformance may be
sneven.  Uros ianguage
creatively to miliate
and sstae talk

Broad snough for
relatively compleie
thacusson of famibias
social and usmple
acmfemac topec:.
Someumes achicves
succeasful
cucumiocuuons.

Able 10 wme the
somplete range of
conjegaLons K108
tenses for seguiss verbs
but docs nus havs  full
canvrol  of vcgules
funms. Use of complea
conneciors, direct and
indsrect objecy
proacuns vaually
currect,

Undersiands academc
talk snd souitd
converssiion ol normal
speed  May have
Uouble with highly
nhcmalic speech.

Shows high degree of
case of spesch. Reports
fcta canily. Lapluns
posnu of view and
sberact concepis 1o an
sncumplicaied fasheon.

Uses 8 varcty of
Miomalic capressions.
Uses oo umbocubions
elfecuvely

Must forrms largely bwl
ot cunsiLicnly correct.
Has guod conuul of
pronouns and
seyuenung doevices— Jhg
Luay but. then, e
Shuws expamicd use of
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FLES TEST
SPANISH

A Test for Students in Foreign | anguage
in the Elementary School Programs

This test will begin on the back of this page
Please turn over the page and wait for instructions
from your teacher.
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Listening, Part 1 Describe the Picture e

Listen as your teacher reads these instructions:

For each picture, you will hear a sentence. If the sentence describes the
picture, mark "A" on your answer sheet. If it does NOT describe the

picture, mark "B on your answer sheet.
p .
7"

08 E (L

N\

H CENTRAL
I ) h%

()
3

\Hh-,

2. A)Si B)No

1. A;Si B)No

4. 7)5i B)No




(Part 1‘, continued) E-5

Pty Vuuck 7 782
'Rapert Cardd< ]
Snbpet grode ‘
Mok L desssy
| lewnce A Evcallod’
| Pasacd, Az bndtst’
fatensed . A2 24 |
v A" Fasmite
1 ( Ar /Lﬁf-('

Tea L L e e

7. A)Si  B)No




(Part 1, contnued
y .

@l gato de Mara

< el gato de Pedro
11. A)Si B) No 12. A)Si B)No

14, A)Si B)No
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Listening, Part 2 Describe Wonko to Your Friends

Listen as your teacher reads these instructions:

On your way to school this morning you met Wonko, an alien from Mars.
Using the picture, answer the following questions you hear about Wonko.
Mark the letter (A, B, or C) of the correct answer on your answer sheet.

15. A) tres & W

B) seis g ‘;

C) cuatro

16. A) cuatro
B) dos
C) cinco

17. A)uno
B) dos
C) tres

> in:
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Listening, Part 3 Describe Wonko to Your Parents

Listen as your teacher reads these instructions:

Insstructions: You told your parents about meeting Wonko on your way to
school this morning. They want to know what he's like. Complete the
sentences you hear by marking the leiter (A, B, or C) of the correct answer
on your answer sheet.

18. A) piernas

B) narices
C) brazos

19. A) ojos
B) orejas
C) piernas

20. A)oreja
B) pierna
C) boca

o,



Reading, Part 1 Telling Time E9

Instructions: What time is it in each picture? For each question, one of
the statements (A, B, or C) correctly identifies what time it is in the

picture. Decide which statement is correct for each "clock” and mark your
answer on your answer sheet.

¢ Qué hora es?

22. A) Son las doce menos die - .
B) Son las nueve y doce.
C) Son las doce menos cuarto.

21. A) Son las tres y diez.
B) Son las tres menos diez.
C) Son las tres menos dos.

23. A) Son las siete.
B) Son las seis.
C) Son las dos.

ing
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Reading, Part 2 The Family

Instructions: Look at the drawings of the families below. Complete the
sentences by marking in the letters for the correct responses on your
answer sheet.

La Famitia. de Tuio

Hay personas en la familia de Julio.

(24) A.cinco
B. seis
C. cuatro
Julio tiene dos y una :
(25) A. hermanos (26) A. hermana
B. hermanas B. hermano
C. mamas C. hormiga

s 10




(Reading, Part 2, continued) E-11

La Familia de Soledad

La familia de Soledad tiene personas.
(27) A. cuatro
B. cinco
C.seis

Soledad es la de la familia.
(28) A. hijo
B. hija
C. mama

Ella no tiene hermanos, pero tiene un ,
(29) A. abuelo
B. perro
C. tio

] e
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Reading, Part 3 Colors and Food

Instructions: Look at the drawings of the food below. Each drawing is
followed by two questions. Mark the correct answer for each question on

your answer sheet.

30. (Qué es ésto? 31. ¢De qué color es?
A) bistec A) gris
B) jamon B) amarilio
C) maiz C) verde

32. (Que es ésto? 33. ¢(De qué color es?
A) carne A) blanca
B) leche B) amarilla
C) pimienta C) verde
10
10




(Part 3, coniinued)

34. (Qué es ésto? 35. ¢(De qué color es?
A) una pifia A) anaranjada
B) una naranja B) azul
C) una pera C) gris

36. ;Qué son éstas? 57. (De qué color son?
A) unas naranjas A) rojas
B) unas manzanas B) negras
C) unas fresias C) azules

38. ;Queé es esto? 39 (De qgué colores?
A) pimienta A) verde
B) lechuga B) azul
C) sal C) amarillo
1
Q _I OT
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Reading, Part 4 The Classroom

Instructions: Look at the picture to your left. Compiete the following
paragraph by marking in the letters for the correct responses on your
answer sheet.

Esta es la clase de espafiol. La maestra la sefiora Sanz.
(40) A. eres
B. es
C. son
Hay dos niflos y dos ninas en la clase. Un alumno Paco.
(41) A. tellamas
B. me llamo
C. sellama
Paco quiere hacer una pregunta. E la mano.
(42) A.levanta
B. baja
C.come
Unade _se llama Elena. Elena esta . Laotra
(43) A.las naranjas (44) A. de papel
B. las alumnas B. de pan
C. las reglas C. de pie

alumna, Maria, esta sentada. Ellatoma papely lapiz. Vaa

(45) A. escribir

B. comer
C. escuchar

El saldn de clase es muy bonito. Hay tres ventanas en el salén. Una
ventana esta abierta y dos ventanas estan . La puerta
(46) A. abiertas
B. cerradas
C. contentas

esta . Enla pared hay de los Estados Unidos.
(47) A.contenta (48) A. unlibro
B. abierta 8. un mapa
C. cerrada C. un traje
13

109
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Readinqg, Part 5 Clothing

Instructions: Read the following paragranh:

La senora Mendcca va de compras. Sus hijos necesitan ropa nueva. Ellg
compra una corbata, una chaqueta, y unos pantalones para su hijo Manuel.
Tambien compra unas cosas para su hija Pilar. Sefora Mendoza compra un
vestido, una falda, y unos zapatos.

Instructions: Now, for each article of clothing, mark A on your answer
sheet if sefiora Mendoza did buy it, or B if she did not buy it.

-

49. A)Si B)No 51. A)Si B)No

/4

/

A «*

52 A)Si B)No

53. A)Si B)No
55. A)Si B)No 5i
) Si 5 A)Si B)No 57 A)Si  B)No

14
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Reading, Part 6 Months and Days of the Week E-17

Instructions: For each calendar page listed belo'v, there are three
questions. Mark the answer to each question (A, B, or C) on your answer
sheet.

58. (Qué dia de la semana es el cumplearnos de Carlos?
A) junio
B) julio
C) jueves

59. (Eseldiecinueve de junio el Festival de los Ninos?

. A) Si .
. B) No
) JUNIO
60. ;Tiene junio treintay unodias?} p L M M J \J S
A) Si
B} No * i 3 ‘
5 ] 7 8 ] 10 11 B |
12 13 14 5 16 7 18
Cumpisafios
oe Caros
) <z 21 22 23 24 25
26 u? - . 28 e 32
B
61. ¢Cual es la fecha del dia de Colén?
A) Lunes, doce.
B) Jueves, doce. OCTUBRE
C) Sabado, doce. D L iVl M J \Y) S
62. (Cudntos dias hay en octubre? ‘ i 3
A) 29
B) 30 ‘ S . ° °
C) 31
11 - 13 14 15 18 17
Ecaoe
63. ¢Cuadl dia de celebracion . — . - J =
hay en sabado? ‘
A) El dia de Coldn ~ ” - " - - Y
B) Octubre | ‘ Haiowoen
C) Halloween |

117




Reading, Part 7 Seasons of the Year £-18

Instructions: Look at each picture below. For each question, mark the
letter of the statement that correctly answers the question,

-

64. ¢Qué tiempo hace?

A) Hace frio. | Y |
B) Esta lloviendo. ) ol
C) Hace mucho calor. '5.\ 4 ; //

y :g, 7 i

65. ¢Qué estacion es?

"' z
A) Es el otofo. | .
B) Es el invierno. 1 r
C) Es la primavera. LAY S
. f-_’—-’ P

66. ¢Qué tiempo hace?
A) Esta nevando.

B) Hace viento. - a‘l’ _
C) Hace calor. u

67. ¢Qué estacicn es? -
A) Es e' vera 0.
B) Es el invierno.
C) Es el otofo.




Reading, Part 8 Greetings and Phrases

Instructions: Read each question. Then, read the three possible answers.
On your answer sheet, mark the letter of the statement that is an
appropriate response to the question.
68. /Como estas?

A) Me llamc Daniel.

B) Hace calor.

C) Bien, gracias.

9. (Como te llamas?
A) Tengo una hermana.
B) Me llamo Adela.
C) Hablo espanol.

70. ¢Dénde vives?
A) Vivo en la calle Ledn.
B) Quiero comprar pan.
C) Voy el jueves.

71. _ Suantos anos tienes?
A) Tengo mucha sed.
B) Tengo diez anos.
C) Tengo hambre.

72. ¢Hablas espafol?
A; Si, estoy enfermo.
B) Si, es domingo.
C) Si, un poquito.

73, (Qué dia es hoy?
A) Hace mucho frio.
B) Es miércoles.
C) Es el verano.

1‘?
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What do YOU Think?

Language and Culture Questionnaire

PLEASE PRINT
Name
Grade
School
Bin.._ate
month day year
Place of birth
city state country

Circleone:  Girl  Boy

Note: Your responses to this questionnaire and your identity will
be kept confidential.

Center for Language Education and Research, Center for Applied Linguistics, Washington, DC, 1988,
This quastionnaire has been adapted with permission from R.C. Gardner and P.C. Smythe's National Tes!

Battery, Language Research Group, University of Western Oriiario, 1974, and M. A. Snow's Student
Questonnaire, 1984,
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PLEASE ANSWER THE FOLLOWING QUESTIONS:

1. Circle the grades in which you have studied Spanish:
Kindergarten 1st 2nd 3rd 4th Sth 6th

2. Did anyone in your family learn Spanish before they learned
English?
Yes No If yes, who?

Did you? Yes No

3. Do you speak Spanish at home? Yes No

4. Do you speak Spanish outside your home? Yes No

If yes, where?
Restaurants Stores On the street Church
With Spanish-speaking friends Other (give an exampie)

If yes, how often?
Always Often Sometimes Not a lot

5. Did anyone in your family learn another language befora they
learned Spanish or English?
Yes - No If yes, what language?

How about you? Yes No

6. Have you ever traveled to a country where the people speak
Spanish? VYes No

If yes, which country or countries?

If yes, how many times? 1__ 2.3 45  moi than 6
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Here is a sample item. Circle the choice below the statement
that best shows your feeling.

Disagree a iot Disagree a littie Don't know Agree a litte Agree a lot




3

1. I'hate to do an assignment with less than my best effort.

Disagree a ot Disagres a litte Don't know Agree a little Agree a lot
2. Spanish speakers are very sociable, warm-hearted and creative
people.

Disagree a it Disagree 2 litle Don't know Agree a little Agres a lot

3. | enjoy meeting and listening to people who speak other
languages.

Disagree a lot Disagree a little Don't know Agree a littie Agree a lot
4 People don't usually think of me as a hard worker.

Disagree a lot Disagree a little Don't know Agree a fittle Agree a lot
5. | enjoy learning Spanish.

Disagree a iot Disagree a little Don't know Agree a little Agree a lot
6. My parents feel that | should really try to leamn Spanish.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
7. 1 would like to learn a lot of foreign languages.

Disagree a lot Disagree a littie Don't know Agree a little Agree a lot
8. Studying Spanish is important because | think it will some day
be useful in getting a good job.

Disagree a lot Disagree 3 litte Don‘t know Agree a little Agree a lot
9. My parents try to help me with my Spanish.

Disagree a lot Disagree a litte Don't know Agree a fittis Agree a lot
10. 1think Spanish is boring.

Disagree a iot Disagree a litte Don't know Agree a iittie Agree a lot

117
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4
| am afraid that the other students will laugh at me when |
-ak Spanish.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot

| enjoy hard work.

Dis< jres _ .ot Disagree a little Don't know Agres a little Agree a ot
" .. Spanish speakers are considerate of the feelings of others.

Disa yree a lot Disagree a little Dontknow Agree a littie Agree a ot
" For the most part, Spanish speakers are sincere and honest.

Disagree a fot Oisagree a little Don't know Agree a little Agree a lot
15 Spanish speakers are trustworthy and dependable.

Disagzree a lot Disagree a little Don' know Agres a little Agree a iot
1 Studying Spanish can bs important for me because other
people will respect me more if | have knowledge of a foreign
language.

Disagree a iot Disagree a litle Don't know Agres a little Agree a iot
17. When | leave school, | will try to continus the study of Spanish.

Disagree a lot Disagree a litte Don'tknow Agree a little Agree a iot
18. I'want to read books in a foreign language.

Disagree a lot Disagree a little Don't know Agree a littie Agree a lot
19. Iplan to learn as much Spanish as possible.

Disagve a iot Disagres a litte Don't know Agree a little Agree a Iot

2C Spani. speakers are very friendly and hospitable.
Disagree = .t Disagree a litte Don't know Agree a fittle Agree a lot



5

21, | don't stick to goals which turn out to be hard to reach.

Disagree a lot Disagree a litte Don't know Agree a kittle Agree a lot
22. My parents encourage me to practice my Spanish as much as
possible.

Disagree a lot Disagroe a litte Don't know Agree a littie Agree a iot
23. My parents have stressed the importance Spanish will have for
me when | leave school.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
24. | don't usually make goals that are difficult for me to reach.

Disagree a iot Disagree a little Don't know Agree a little Agree a ot
25. Spanish is an important part of any school's program.

Disagree a lot Disagree a little Don't know Agree a littie Agree a lot
26. Studying Spanish can be important for me because | will be
able to participate more freely in the activities of Spanish
speakers.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
27. My parents think that it is worth my time to study Spanish.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
28. Some of our best citizens come from families that were
Spanish speaking.

Disagree a lot Disagree a little Don't know Agree a little Agree a ot
29. | hate Spanish.

Disagree a lot Disagree a litte Don't know Agree a fittie Agree a lot
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30. 1 always feel that other students speak Spanish better than |
do.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
31. I never feel quite sure of myself when | am speaking in our
Spanish class.

Disaaree a lot Disagree a little Don't know Agree a little Agree a lot
32. Learning Spanish is fun.

Disagree a ot Disagree a little Don't know Agree a little Agree a iot
33. | get nervous and confused when | am speaking in my Spanish
class.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
34. | love learning Spanish.

Disagree a lot Disagree a litile Don't know Agree a little Agree a lot
35. My parents encourage me to study Spanish.

Disagree a lot Disagree a litte Don't know Agree a little Agree a lot
36. My parents show considerable interest in anything to do with
my studying Spanish.

Disagres a lot Disagree a little Don't know Agree a little Agree alot
37. Spanish speakers are very kind and generous people.

Disagree a lot Disagree a little Don't know Agree a little Agree a lot
38. It is important for Americans to learn foreign languages.

Disagree a lot Disagree a little Don't know Agree a fittle Agree a ot

1.4
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39. Learning Spanish is a waste of time.

Disagres a lot Disagres & little Don't knory ~yToo a little Agree a lot
40. If | planned to stay in another country, | would m:*ke a great
effort to learn tho language even if | could get along in English.

Disagree a lot Disagree a little Don't know Agree a little A3ree a lot
41. it embarrasses me to volunteer answers in our Sganish class.

Disagree a lot Disagree a littie Don't know Agroe a little Agree a lot
42. | would iike to know Spanish-speaking people better.

Disagree a lot Disagree a littie Don't know Agree a little Agree a lot
43. Studying Spanish can be important for me becauge it will allow
r.@ to meet and talk with different types of people.

Disagree a lot Disagree a litte Don't know Agree a little Agree a lot
44. | would like to know more Spanish speakers.

Disagree a ot Disagree a little Don know Agree a little Agree a lot
45. | would rather spend my time on subjects other than Spanish.

Disagree a lot Disagree a little Don"t know Agree a little Agree a lot
46. Studying Spanish can be important for me because it will make
me & more inowledgeable person.

Disagree a ot Disagree a littie Don't know Agree a little Agree a lot
47. My parents feel that | should continue studying Spanish all
througi: school.

Disagree a fot Disagreo a little Don't know Agree a little Agree a lot

122
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- 48. The more | get to know Spanish speakers, the more | want to
be fluent in their language.
Disagree a iot Disagree a littie Don't know Agree a little Agree a lot
49. 1 am not really very certain what | want to do *.hen I'm older.
Disagree a lot Disagree a little Don't know Agree a little Agree a lot
50. It I were visiting a foreign country 1 would like to be able to
speak the language of the people.
Disagrse a lot Disagree a litte Don't know Agree a littie Agree a lot
91. If I had to make a choice, | would prefer to do a job that was
very hard for me, rather than one that was very easy.
Disagree a iot Disagree a little Don't know Agree a fittle Agree a lot
52. The more | learn about Spanish-speaking peo'2 the more |
like them.
Disagree a lot Disagree a little Don't know Agree a littie Agree a lot

53. | often vvish I could read newspapers and magazines in another
language.

Disagree a lot Disagree a liffle Don't know Agree a little Agree a lot

End of Section A. Please go on to Section B.

F-9
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Section B
Directions

Please complete each of the following sentences by circling
the letter of the one choice that you agree with. We want to
remind you that no teacher will see your questionnaire or any of
your answers.

1. If there were a Spanish Club in my school, | would:
a) not join.
b) attend meetings regularly.
c) attend meetings once in a while.

2. lfind studying Spanish:
a) very interesting.
b) about as interesting as most subjects.
c) not interesting.

3. If Spanish were not taught in school, | would:

a) not bother leaming Spanish at all.

b) try to obtain lessons in Spanish somewhere else.

c) pick up Spanish in everyday situations (for example, read
Spanish books and newspapers, try to speak it whenever
possible, etc.).

4. Itit were up to me whether or not to take Spanish, I:

a) don't know whether | would take it or not.
b) would definitely take it.
c) would drop it.

5. When it comes to Spanish homework, I:

a) just read it over very quickly.
b) put some effort into it, but not as much as 1 could.
c) work very carefully, making sure | understand everything.

6. After | get my Spanish assignments back, I:

a) throw them in my desk and forget them.
b) always rewrite them, correcting my mistakes.
c) look them over, but don't bother correcting mistakes.

RN 1212
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7. When | have a problem understanding something we are learning
in Spanish class, I: :
a) just forget about it.

b) immediately ask the teacher for help.
c) only seek help just before the test

8. Compared to my other classes, | like Spanish:

a) the most.
b) least of all.
¢) about the same as all the others.

9. It | had the opportunity and knew enough Spanish, | would read
Spanish magazines and newspapers:

a) as often as | could.
b) not very often.
C) never.

10. | can honestly say that I:

a) will do well in Spanish on the basis of sheer luck or
intelligence because | really do very little work.

b) really try to leam Spanish.

€) do just enough work to get along.

11. During Spanish class, | would like my teachier anc classmates
to speak: a) only Spanish.

b) a combination of Spanish and English.

¢) as much Englich as possible.

12. If my teacher wanted someona to do an extra Spanish
assignment, | would:
a) definitely not volunteer.

t) only do it if the teacher asked me directly.
C) definitely volunteer.

13. If I had the opportunity to speak Spanish outside of school, |
would: a) never speak it.
b) speak it occasionally, using English whenever possible.
c) speak Spanish most of the time, using English only if
really necessary.




11
14. If the opportunity arose and | knew enough Spanish, | would

watch Spanish T.V. programs:

a) never.
b) sometimes.
c) as often as possible.

15. | actively think about what | have learned in my Spanish class:

a) hardly ever.
b) once in a while.
c) very frequently.

16. If | had the cpportunity to see a Spanish play, | would:

a) definitely go.
b) go only if | had nothing elss to do.
c) notgo.

17. When | hear a Spanish song on the radio, |:

a) change the station.

b) listen to the music, paying attention only to the easy
words.

c) listen carefully and try to understand all the words.

18. If there were Spanish-speaking families in my neighborhood, |

would:
a) speak Spanish with them as much as possible.
b) speak Spanish with them sometimes.
c) never spaak Spanish with them.

19. If there were a local Spanish T.V. station, | would:

a) never watch it.
b) try to watch it often.
c) turn it on occasionally.

20. When | am in Spanish class, |:
a) never say anything.

b) answer only the easier questions.
c) volunteer answers as much as possible.

The End. .. Thank you very much!
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Protocol FOR STUDY OF DMMERSION/FLES Prograns

AN

DATA COLLECTION FORM

Progra: Information

1. When did the prograc begin? _

4. Vho/vhat initisted the progras?
Parents School board

Tes. “er(s) Other (Explain)

3. Bov are students selected for your prograe?
Parestal choice school fmsposed criteria

(e.g. test scores, school schievenent)
school requiresent

é. What 1s/are the targer lsnguage(s)?

3. Vhy was/were this language(s) selected?
local population acsdxic needs of students
status ex{sting teacher/staff resources

Other (explain)

6. What i{s the ethnoic mske—yp of the class/school?

Asiap Anglo Other
Black Bispanic

7. Are there any pative speakers of the target language in the
class/program/school?

8. Rack the folloving five areas in terms of the emphasis given them in your
program:

cross~cultural understanding 14stening

EE——

reading spesking

ERe—

writing

—

9. Do you or does your program subscribe to s specific sethodolopy?

' l P
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10. Do you follov 8 curriculu=?

(Bov was this curriculus developed)?

11. Bov many hours per (day/veek/year) are there in content imstruction of 12°

Laog Arts ﬂath_]-Soc Studies

Science

Ixtra-curricular Activities: (e.g.
field trips, student exchanges

»

L

wl

12. What are your per pupil (sbove regulsr per pupil) costs of ruoning your

progranm?

13. 1s there a plan for » follov—up prograx after elesentary school?

y If sc, please descride.

Questions for Pripcipal /Director:

1. Hov many teachers are there in your progracz’?

2. Hov many of these teachers are pative speakers of the 12!

3. W¥hat are their national origins?

4. Bas there been stsff continuity in your progras’
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